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NON-ORIGINAL SPEECH PRODUCTION: A PROJECT FOR 
DESCRIPTION OF ITS MORPHOLOGICAL FEATURES 

 
Savelina Banova 

Sofia University, Bulgaria 
banovasavelina@yahoo.com 

 
Abstract: The current paper presents a research project of Sofia University concerning the 
description of non-original speech. The aim is to set up an accessible and comprehensive database 
of the morphological characteristics of the Bulgarian interlanguage. The setting up of the corpus 
targets at provoking the interest of linguists, both from theoretical and methodological perspective. 
Thus, by providing valuable language material, it could assist the unveiling of new data concerning 
the acquisition of universal and language-specific categories, the untangling of typological issues, 
as well as the development of more precise methodological systems. The research team also hopes 
that the project in question will prove to be interesting for the foreign scholars of Bulgarian.  
 
1. Current issues in the field  

In contemporary society, unquestionably, we witness migration of people 
across language borders. This leads to situations where one resides actively, i.e. 
studies, works, in a country with a different language than his/her own. Namely 
because of this the phenomenon language contact and the issues concerning it are 
enjoying a growing popularity among the linguists during recent years (Vishogradska 
2007: 35-40). The investigations on language contact in foreign language teaching 
provide interesting data on acquisition and simplification of languages in bilingual 
and polylingual environments. These data brought about the creation of the thesis for 
existing of interlanguages. According to it, in the mind of the foreign language 
learner a particular language system is created and it is characterized with a set of 
rules  one part of them belongs to the target language, another part  to the 
interlanguage.  

The concept of identifying, collecting and systemizing the peculiarities (errors) 
in the production of foreign language speech is not a new one, rather, it has its 
traditions in linguistics (Danchev 2001: 91 and following).1 Further analyses of 
material on Bulgarian interlanguage have been seen in various investigations, but 
only of given grammatical categories or a certain language phenomena. Still, there is 
no comprehensive, overall investigation devoted to Bulgarian interlanguage.  
 
2. Goals 

The main purpose of the project in question is to create a corpus of the 
morphological features characteristic of the Bulgarian interlanguage by developing a 
                                                 
1 Among the base works concerning this linguistic field and involving Bulgarian language is the Contrastive 
linguistics monography by Andrej Danchev, which is clearly the main work on the interlanguage studies in 
Bulgaria. 
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concept for identifying, gathering and structuring of the systematically appearing 
variations which learners of Bulgarian as a foreign language generate in their 
attempts to produce Bulgarian. The issues and problems accompanying the 
description of interlanguages can be compared to the ones emerging in the 
description of natural language. Moreover, they can be even more complicated given 
the increased degree of variability, which is typical of interlanaguages.  

As it is known, each such description of an interlanguage begins with 
description of the speech production and continues with setting up hypotheses 
relevant for the given language system. As mentioned above, the theoretical studies 
on Bulgarian interlanguage are far from numerous, unfortunately. The setting up of 
the corpus aims at provoking the interest of linguists, both from theoretical and 
methodological perspective. Thus, by providing valuable language material, it could 
unveil new data concerning the acquisition of universal and language-specific 
categories, the untangling of typological issues, as well as the development of more 
precise methodological systems.  
 
3. Tasks, methodology 

As it is known, the theory for existing of a third (inter-) language in foreign 
language acquisition is based on the thesis that in the mind of the learner a separate 
language system is generated. The proposition is grounded on the fact that the speech 
of foreign language learners differs from the original speech produced by the so-

is 
systematic and meaningful  it has its own grammatical system and can be described 
by a set of rules (see Selinker 1972/92).  
In order to conceptualize the interlanguage, it is important to account for the fact that 
it is an abstraction of the learner, realized as particular manifestations which have a 
certain chronological order and which demonstrate the various levels of foreign 
language acquisition. Therefore, the interlanguage is a dynamic system which is 
being developed in the course of language acquisition.  The indisputable pursuit of 
better quality and effectiveness in the foreign language teaching requires the 
development of precise procedures for establishing of the results achieved by one or 
another procedure. In practice, this means nothing bu
description of the given interlanguage.  

The first task which should be tackled is to make a strict distinction between 
the sporadic errors and the systematic errors, the latter being characteristic of the 
interlanguage in a given stage of its investigation. It is a mutual understanding that 
sporadic errors occur as a result of circumstances outside the language and thus they 
do not reflect the degree of language acquisition. The systematic errors, however, 
reveal a certain linguistic competence which is in the disposition of the learner at that 
given stage of acquiring knowledge. Namely the systematic errors provide 
information concerning the intersystem in the process of language acquisition and 
reveal its differences from the system of the target language (see James 1998). In 

4
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classifying the mistakes, both linguistic and psycholinguistic mechanisms are to be 
taken into consideration.  

Another important task which the project in question deals with is the tracing 
of the dynamics of the development of the interlanguage forms. Departing from that 
goal, the project turns to examining the language characteristics during the various 
periods of the language acquisition, which, subsequently, will allow for revealing 
information regarding the morphological features typical of each stage within an 
interlanguage.   

Undoubtedly, description of interlanguages is inevitably comparative. In the 
process of describing the morphological characteristics, the research will depart from 
the formulation of the three codes, or three languages of description. The first one is 
the target language, the second one is the interlanguage, and the third one is the 
source language. By comparing the interlanguage and the source language the 
systematic mistakes are identified, and by comparing the interlangauge with the 
target language, the native language transfer is detected. An important point is that 
the specific feature of each stage of language acquisition will be identified and 
described.  
4. The expected outcome 

A comprehensive database will be set up, thus allowing for giving account for 
each stage of acquisition of Bulgarian as a foreign language. Such database presents 
the morphological characteristics of the Bulgarian interlanguage of learners with 
various mother tongues, which can be a source for both methodological and 
theoretical investigations, as also expected by the scientific team behind the project2. 
The data provides also a possibility for tracing and defining the mechanisms 
accompanying language acquisition. In a broader perspective the data  
The project in question has the purpose of setting up a whole series of similar 
database, which do exist for quite some languages already, but for Bulgarian it is now 
to be elaborated. 
References: 
1. Danchev 2001. 

:  
2. James C. 1998. Error in Language Learning and Use (Exploring Error 
Analysis). New York  
3. Selinker L. 1972. Interlanguage.  In: International Review of Applied 

 
4. Selinker L. 1992. Rediscovering Interlanguage. London: Longman 
5. Vishogradska, I

 Dissertstiones Slavicae: Linguistica XXYII. Szeged, 35-40.  
 
                                                 
2 In the research team behind the project work highly qualified academicians specialists in the field of 
foreign language acquisition and teaching (who work at Sofia University  the Department of Language 
Learning) and who are authors of textbooks, references, monographies and other theoretical works directly 
connected with the specific field of the project.  
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MOBILITY CIRCLE AND RETURN MIGRATION 
A CASE STUDY OF BULGARIAN STUDENT MOBILITY 

 
Maria Velizarova 

PhD student, Vienna, Austria 
 

Migration nowadays should be seen as an ongoing process. The standard 
understanding of leaving a country of origin and settling in a new county where the 
migrant spends the rest of his life is not a realistic scenario for the modern society. It 
should be considered that the first migration step can not be seen as the last mobility 
experience. (P. Han, 2005:8) One of the options for further mobility is the return in 
the country of origin. Return migration is not a new phenomenon in the migration 
history, not just for Bulgaria but also for the rest of the world. On the other hand it is 
one of the least explored parts of the migration science. (R. King, 1986:4) 

The lack of information and data on return migration is a big difficulty for 
researching this topic. The second and even larger problem is the extreme lack of data 
about Bulgaria, not just about the returnees but also about how many people left the 
country after 1989.   

A solution for overcoming this problem can be a register of all Bulgarian living 
abroad for longer than a year. Such a register can be made with the help of the 
countries which are known as preferred destinations for Bulgarian migrants. A 
register of the returnees is a harder task. The only solution for having information 
about this group of Bulgarians can be the implementation of questions on this topic in 
the micro census in Bulgaria.   

 
Return migration: Theoretical perspectives  
The return migration is seen as a movement from one country to another and 

back. The circular migration can be seen also as a part of the return migration, where 
the movements from one country to another are repeating in time.  

The movement of a person 
returning to his/her country of origin or habitual residence usually after spending at 
least one year in another country. This return may or may not be voluntary. Return 
migration includes voluntary repatriation.  

It should be taken in a serious consideration that the return is not the last stop 
of once mobility aspirations. The first decision for going abroad is probably the 
hardest one. Every next mobility step is easier and the migrants are better prepared 
and have more experience in changing their country of residence, at least till they 
have their own families and they have to have more settled way of life.  

 
 
 

15
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Figure 1 Mobility Circle  

 
 
The different types of return migration could be defined due to the different 

migration experience and mobility intentions. The return migration is seen also as 

 
spending most of their active life abroad are coming back to sped their resting years 
in their home country) (R. King, 1986:5-7). Due to this classification the target group 

 
There are five theoretical approaches in the return migration studies: 

neoclassical economics (NE), the new economics of labor migration (NELM), 
structuralism, trans-nationalism and social network theory. One of the goals in this 
study is to define the mobility stages and the motivation for mobility at each stage, 
and also to analyze if after the return back home there is still a potential for more 
mobility actions among the high qualified returnees. With the help of the different 
theoretical approaches in return migration studies (neoclassical economics (NE), the 
new economics of labor migration (NELM), structuralism, trans-nationalism and 
social network theory) will be initiated an classification of the respondents and their 
return type.  

 
 Neoclassical economics (NE):  

In this perspective the return migration is seen as a failure. The returnees are 
those who  in the new country. Another name for this phenomenon is 
the 

(B. R. Potter, D. Conway, J. Phillips, 2005:138)  

migrants who miscalculated the costs of migration and who did not reap the benefits 
of higher earnings. Return occurs as a consequence of their failed experiences 

(Cassarino, 
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2004:146) 
 New economics of labor migration (NELM) 

2004:164)With the first idea for migration there is a specific profit goal which is set  
in the migration plan, after reaching this goal the migrant is free an most of the time 
expected to come back home. The length of the migration depends on the time the 
migrant need to reach his/hers goal.(Breinbauer, 2008:85) 

 Structural approach:  
In this approach the return depends not only on the individual experience 

abroad but also on the social and institutional situation in the country of origin. 
(Cassarino, 2004:166)  

King makes a more specific categorization of the return of failure from 
Gmelch, making a difference between the circumstances under which the primer 
motivation for permanent migration changed. He saw three different reasons for 
return in this case. Firs  when the migrant lost his job 

 (which he 
 

which occurred during his/hers absence. (King, 1986:135-159) 
Gmelch on his sight makes an important point in the case when the expected 

situation at the country of origin is not fitting the home reality. If the social, economic 
and political situation is not covering the expectations of the returnee, he/she will find 
it difficult to reintegrate in the home country, and that came lied to new migration. 
Such a situation under questioned the sustainability of the return. (King, 1986:135-
159) 

 The Transnational approach is very popular nowadays when the 
migration is seen in a global context where the mobility is no impediment 
anymore. 

According to transnationalists, returnees prepare their reintegration at home 
 (Cassarino, 2004:171) 

With the regular visits at home the returnees are solving the concerns of 
Gmelch about the successful reintegration at home. 

 Finally there is the Network approach, which seems in some aspects 
common with the transnational one.  

ease the availability of resources and information, while 
(Cassarino, 2004:174) 

The difference whit the transnational aspect is that in the case of the network 
approach, it is more about the informal connections in a country. For the transnational 
perspective the institutional and economic connections on an international level are 
the influential factors for the migration mobility. 

To find out in this survey was the stages of the emigration experience as well 
as the variety of motivation behind then, which will help to find the best theoretical 
perspective defining the Bulgarian student returnees. 

17
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Student Mobility 
As the big part from the sample gave the educational reasons as a primary 

motivation for their mobility, the student mobility and its perspectives need to be 
briefly explained.   

The student mobility is seen mostly as a temporary mobility (Han, 2005:116-
124). This is the reason why it is underestimated in the research field. It is taken for 
granted as a comprehensible phenomenon which dose not need to be explained.  

This mobility is thought not to be influencing the social changes because it is 
rarely a massive phenomenon. Just in contrary, the practice proves that the existence 
of student mobility is a sign for the globalization of the economy, which leads to 
exchanging of experience and know-how (Han, 2005:117). The time spend abroad is 
an important life experience for each of those young people, which will influence 
their future decisions and career in a different way than their coeval who stayed in the 
home country. Considering the transnational theory of migration, those are the most 
well prepared people, who can facilitate the connections between two or more 
countries.  

There can be different reasons for those young people to leave their home 
(Recognition of global workplace; Accessibility problems at home; Inter-cultural 
experience(Breinbauer, 2008:85)). The interest of this case study is to explore mostly 
the reasons for their return, and the potential for continuing their mobility after their 
return in Bulgaria. The real reasons for going abroad are important to be proved for a 
better understanding of their mobility aspirations. It should be taken in consideration 
that a lot young people are going abroad as foreign students, because that is an easy 
way to emigrate and take a residence permit. The other motivation for choosing a 
new country of residence, like the good economic opportunities and social system,is 
not to be underestimating in the further analysis. (Han, 2005:121)    

Defining the reasons for those choices will be helpful for categorizing the 
effects from the student mobility as brain waist, brain gain or brain circulation.  

 
Migration Situation in Bulgaria 
Bulgaria is a country that has a high emigration rate. After 1989, there was a 

large emigration flow out of the country. Before 1989 there was no emigration, 
because the political system did not allow it. Before that year Bulgarian citizens 
needed a special permit to work abroad. Usually this permit was only granted for 

- 
without a official permission were considered as dissidents and their families were 
repressed from the Bulgarian authorities.  

The 
them were young and in working age, with at least a secondary school degree (BNSI, 
2001). As a study on the return plans from ASSA-M suggested, only 1/5 of the 
emigrants want to stay abroad, the other 80% want to return.(ASSA-M, 2007) 
Nowadays it is widely spoken that in the last 20 years Bulgaria lost about 1 Million 
people because of emigration.   

18
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The primary reasons of this emigration were economical. (BNSI, 2001) 
Because of the economic difficulties in that period, many people saw a better life 
opportunity abroad. If that had been the main reason for the emigration, then a back 
flow of returning migrants was to be expected in the last few years, as the situation in 
Bulgaria has been improving over this period.  

It would be necessary for the Bulgarian economy that migrants, especially high 
qualified ones, were to return to their native land due to the need of human capital 
caused by the economical growth and negative demographic development. 

 
Bulgarian student Mobility 
The Bulgarian student mobility is not a new phenomenon for the country. 

There are records from the middle 19th century that Bulgarian students were to be 
found mostly in the countries in Central Europe. Those countries became more 
attractive with the increase of the trade relation intensity between them and Bulgaria. 
Also the transportation linkage and especially Danube played a significant role for 
the worming interaction between Bulgaria and the central European countries 
(Paskaleva, 1987:57-66).  

This was the time just before the Bulgarian Liberation in 1878 when the 
Ottoman Impair gave more rights to her none Muslim citizens and opened her doors 
for the western industrialization. These steps gave the opportunity for some quick-
witted Bulgarians to take part in the modernization of the Impair and to industrialize 
the Bulgarian territories in it (Paskaleva, 1987:57-66).  

With the industrialization the new businessmen felt the need of well educated 
specialists, mostly in agriculture, which led to educational demand. At this time the 
educational system in Bulgaria was not well developed and also the know-how which 
was needed was not to be found in the Ottoman Impair. The only way out of this 
situation was the education abroad (Paskaleva, 1987:57-66). After the Liberation in 
1878 the need of specialists changed. Bulgarian needed a lot of administrative 
personal as well as teachers, lawyers and medical doctors, to build the new state 
(Todorova, 1987:67-82). 

The foreign education was a prestige and wide respected. Every parent wished 
to send his/hers child to study abroad, but not everyone could afford it. The most 
Bulgarians at this time were still ordinary people and small businessmen. The church 
was also involved in the support of the Bulgarian future elite (Paskaleva, 1987:57-66) 
and after the Liberation there was a big support from the new Bulgarian state for a 
young and people with potential (Todorova, 1987:67-82). There are records and letter 
from this time showing that most of the Bulgarian students were confront with a lot 
of financial difficulties, but even if they could not manage graduating the full course 
of their study, they were bringing the know-how from the developed countries back 
to Bulgaria after their return and their experience abroad was valued (Paskaleva, 
1987:57-66). They were one of the most respected people in Bulgarian after the 
Liberation in 1878 and the one to take the responsibility for the reconstruction the 
new Bulgarian state (Todorova, 1987:67-82).. 
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The Bulgarian Liberation in 1878 and the begging of rebuilding a new state is 
reminding the changes after 1989 which Bulgaria confront with. A whole new state 
system should be established and competent people, familiar with the new democratic 
requirements, were needed.  

There are of course a lot of differences in those two parts of the Bulgarian 
History. After the Liberation the people were enthusiastic about the changes and full 
with patriotism. In 1989 after a few euphoric years the disappointment and the 
pessimism took the place of the hope for change. 

But still the people who are coming back to Bulgaria after an emigration period 
are source of knowledge about the modern world, which can be used in developing 
their home country if they are given the chance to do so.  

 
Empirical Results 
Because of the lack of information about the Bulgarian returnees and 

considering the definition of return migrants given from IOM, the only possible way 
for collecting the data was through a snowball method. The conditions for 
participation in this survey were Bulgarians who spend at least one year in a foreign 
country and at the time of the survey were living in Bulgaria.  

The sample contains 70 respondents from an online questionnaire and 8 
respondents from in-depth interviews. The use of mixed methods on this topic is from 
a big importance for achieving more reliable results (King,1986:69). The in-depth 
interviews were helpful not just to construct the online questionnaire but also to 
explain the results of the survey more profoundly.  

After a factor analysis of the push and pull factors on the micro level for 
migration and return, 3 categories of motivation were constructed, as the Office for 
Official Publications of the European Communities (2000) suggests . These are 
economic factors (job improvement, a better income, or a higher standard of living), 
family or emotional factors (family reunion or marriage, social network), and other 
factors (reasons related to school or studying, fear of war or persecution, retirement, 
end of contract, homesickness, expulsion). As these categories are universal, they can 
also be applied to the Bulgarian case.  

It should be taken into consideration that most of the respondents were well 
educated (82% have graduated university, whereby 33,3% have their university 
degree from Bulgarian university and 40,6% from a foreign university, 5 of the 
respondents graduated both in Bulgaria and abroad). The reason that most of them 
left the country at about 20 years of age was their goal to study abroad, which put 
them in the upper middle class.  

 Situation at Home 
For better explanation of the motivation for migration, the macro situation in 

Bulgaria before the departure of the respondents was also taken in consideration, 
which can be seen as a push-factor for emigration (Figure 1). The macro level also 
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contends 3 factors: political situation (institutional problems), economic situation, 
and social conditions.  

Criminality was defined as the biggest problem on institutional level in 
Bulgaria. For 72% of the respondents the institutions in Bulgaria were not able to 
deal proper with it and decrease its rates. 

The corruption was seen as the biggest issue for the economic development in 
Bulgaria. 72% respondents found the corruption as very harmful for the economic 
situation in the country before their departure. 

The fact that the respondents in this sample, who as it was shown are good 
educated young people, are most concerned with the corruption and criminality in 
Bulgaria is illustrating the insecurity they are distressed with. Those results are 
pointing up the importance of the professional realization for the respondents. They 
are anxious about their possibilities in Bulgaria in the current situation and are 
looking for better opportunities out of the country. They need a welcoming context 
where they can show their abilities and talents are of big importance for the well 
educated people (Rangelova, Vladimirova: 2004:13). 

 Decision for mobility 
The Pull- Factors are giving the reason for choosing a specific country to do to. 

The economic pull factors were mostly important for the returnees from Austria 
(72%), USA (71%) and Germany (37.5%). 83% of the returnees from Germany were 
totally motivated to study abroad. By the returnees from Austria 36% were totally 
and 27% were mostly motivated to study abroad. For the USA returnees this 
proportion was 57% to 20%. Therefore it can be expected that another motivation, 
like a good job or a good salary, has a bigger impact on the decision to choose 
Austria or the USA than the education motivation.  

Considering this results Germany could be pointed as a preferred country for 
people with pure educational intentions for emigration. Whereby there are two ways 
to be explained the results about USA and Austria. 

The first one is to be considered that USA and especially Austria were 
attractive for people who were using the education in those countries to get a legal 
permission to stay in the country. After Bulgaria was accepted as a member of the EU 
and there were some reforms in the USA- Visa procedures for Bulgarians, it is to be 
expected that less Bulgarian citizens will use the education abroad for taking easier 
legal residence permissions.  

The second explanation can be that the context in USA and Austria is not so 
student friendly. For example the education in USA is quite expensive for the 
Bulgarian standards. In Austria even if the students from Bulgaria do not have to pay 
students fees, they practically are not aloud to work and again their life expenses 
should be supported from Bulgaria where the average salary is just about 1/10 of the 
average for Austria. The financial difficulties could be an explanation why the 
students were also interested in the economic perspectives (job, good salary) in those 
two countries.  
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On the question if the respondents planned their return, just 11% said they 

be concluded that almost 80% of the participants have been planning their return, 
where as 38% of them didn
corresponds to the results of the ASSA-M survey. 

The 5 most represented countries in the sample are Germany, Austria, USA, 
Italy and England. This was to be expected, because these destinations are the most 
attractive ones for high-skilled migrants. Spain and Greece for example, are the most 
desired countries for low- skilled migrants from Bulgaria. (BNSI, 2001)   

 Situation abroad  
60% of the returnees stayed abroad between one and five years, which is 

considered as a critical stage in once emigration life, after 4 or 5 years abroad comes 
the time for taking the decision if one will stay there or not. As many studies 
suggested, the length of the stay abroad is connected with the decision for coming 
back. The longer one is abroad, the more probable it is that one would stay there. 
(Han, 2005:124) 

64% were coming to Bulgaria during their stay abroad 2 or more times a year 
and 31% once a year. These numbers prove that the migrants were strongly 
connected to their social networks in Bulgaria during their stay abroad. The country 
in which the returnees were living and its geographical remoteness from Bulgaria did 
not have any significant influence on the frequency of their visits. This fact shows 
that the geographical remoteness does not have an impact on the network in the home 
country.  

It should be mentioned that the respondents were mostly satisfied with their 
stay abroad. 

The most common mentioned problem abroad was the residence right. It was a 
serious problem for 11.3% of them and for another 43.7% that was a part of the 
motivation to return. An explanation for this phenomenon could be the educational 
reasons fro staying abroad. When a person is having a student resident permit in the 
most countries after the graduation of the educational program the students are 
loosing their legal residence status in the foreign country. 

 Decision for coming back home 
The results related to the pull-return factors, such as family and network were 

particularly interesting. 62% of all participants pointed these factors as the main 
reason to return. Another 18.3 % mentioned the current economic situation in 
Bulgaria and the carrier perspectives related with it as the main reason to come back.  

The fact that better educated people are moved to change their country because 
of career reasons and are not encourage to take such a step because of network 
reasons is not proved. There are evidences that well educated people from the 
Eastern- Block are tending to give the family reasons as a motivation for their return. 
The results shown, that family and network are more important for the respondents 
with just a high school degree, than the one with a university one. It can be concluded 
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that the better educated people have more complicated motivation in deciding to 
return, but speaking about respondents from Eastern Europe the network should be 
considered as the most important factor in taking a return mobility actions. 
(Baunbauer, 2008:230-256) 

 Situation at home after the return 
70% of all respondents are not longer than two years permanently in Bulgaria. 
Currently almost 50% of the respondents are economically very well integrated 

in Bulgaria, 26% are partly integrated and 24% are not so well integrated. The data 
confirmed the positive relation between economic reintegration and the length of the 
stay in Bulgaria. The longer the returnees have been in their home country, the better 
their economic reintegration has become. 

Regarding the question about their migration plans after their return, 15% do 
not want to live in Bulgaria and 40% of them would live abroad if they had the 
opportunity to do so. 11% were not sure. Also all of the respondents from the in-
depth interviews said they did not want to stay in Bulgaria and they are going to use 
the good economical situation in the country to earn experience, to make a career and 
to reach a good position in a few years. To do so abroad, as they stated would have 
taken much longer. They were making plans to reach their goals and good positions 
in a few years and to go abroad as a higher qualified worker. All those results 
questioned the sustainability of the return. This opens up a new area of research: 
detecting the factors that are responsible for the sustainability of return in Bulgaria. 

 
Conclusions 
Using the theoretical perspectives given from Cassarinio, there could be 

recognized the four main types of returnees (see Table 1). 
 

 Reintegration in Bulgaria 
Strong Weak 

Integration 
abroad 

Stro
ng innov   

W
eak   

Table 1: Return-migration typology. 
 
As expected, in my study all of the theoretical aspects can be seen. The 

participants of this survey are well-informed, which is a sign for a strategy (NELM). 
They are coming back with the idea to make a career, which is possible because of 
the situation abroad and at home (structural). Many of the respondents want to go 
abroad again, which means that they are still connected with the life abroad and, 
while being abroad, they still stayed in touch with Bulgaria (transnational). Last but 
not least, the main reason that most people pointed out for their returning was the 
family and network at home, automatically securing the return (network). 
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It should be taken into consideration that most of the respondents were well 
educated. The reason that most of them left the country at about 20 years of age was 
their goal to study abroad, which put them in the upper middle class. That 
automatically secures a better start up in Bulgaria. 

A

strong. 
Of course after a few years abroad in countries which are further developed 

than their own (the 5 most represented countries in the sample are Germany, Austria, 
USA, Italy and England), they are likely to miss a certain living standard that they 
had accustomed to abroad. Regarding the question about their migration plans after 
their return, over 
career is the first step people are taking to secure their daily life. The social network 
is also very supportive in this way. But there are also things in life which do not 
depend directly on a person but on the state this person is living in. All of the 
respondents from the in-depth interviews were making plans to reach their goals and 
good positions in a few years in Bulgaria and to go abroad as a higher qualified 
worker as before. All those results questioned the sustainability of the return. Under 
such circumstances the state should provide security in the social areas and should 
give people a feeling of being there for them, if the state wants the people to be there 
for it. 

The sustainability of the return and the reintegration back home is very 
important for Bulgaria at this moment1, as an enormous demographic problem is 
occurring. The economy is growing fast, the investments are high the capital is fact 
but the human resources are away. 
Million. Today it has reduced to less than 7 Million2 and the future is not looking 
much more optimistic. That is the reason why the government, especially in the last 
year, is really concerned with the question of how to get the people back. They are 
trying to inform the Bulgarians abroad about the opportunities they have back home. 
I think there is a more important problem to solve, not the return itself but its 
sustainability. Bulgaria should strive to become an attractive place, where people 
want to build their future and not only stay for a few years.  

It should be taken in consideration that this survey was made before the 
economic crisis, which occurred in the end of 2008. Now in the time of growing 
unemployment in the USA and the European countries, the migrants will be the first 
people to lose their jobs, especially the low qualified once. In the beginning of 2009 it 
was wide spoken that a lot of emigrants from the countries (Spain mostly) with low 
skilled Bulgarian emigrant are coming back because they lost their jobs abroad. The 
Bulgarian government slowed down their activities in attracting the Bulgarian 

                                                 
1  Before the economic crisis from the end of 2008 
2  The expectation for the 2011 are that the Bulgarians will be about 6 Millions 
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emigrants back home, after the economic crisis in Bulgarian was sensed, even not in 
such high rates as in other parts of the world.  
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Abstract: The present paper introduces a concept directly connected with the implementation of 

-
concept is to develop a project identifying and defining the strategies and characteristics of a 
language employed by, broadly speaking, immigrants. The basic steps of such a research are also 
presented below. 

 
1. Undoubtedly, the phenomenon of language contact, and the way it affects 

the structure of languages, has been of great interest to linguists in recent years. This 
may be contributed also to the fact that in the early 21st century we find linguistic 

tongue and residing in a country with a another  differing from the mother tongue  
official language is more of a regularly encountered linguistic situation, rather than of 
a surprising one.  

The aim of the research is to look at how grammatical forms and structures 
 when two languages come into contact, and to offer insight into the 

mechanisms that induce people to transfer grammatical structures from one language 
to another. More specifically, it examines the language output of Bulgarian mother 
tongue speakers in English and Hungarian language environments. The study aims at 
tracing the most recent realizations of such language contacts. The prime objective is 
to examine the Bulgarian language contact manifestations taking place in English-
speaking societies. English, as many would agree, is a dominant linguistic 

linguistic elements varying from phonetic/phonological to lexical. 
In order to present a clearer picture, however, Bulgarian language contact in 

Hungarian language environment is also taken into consideration. The Bulgarian 
 nearly 80 years, and it has 

enjoyed some scholarly interest, mainly from lexicologists and historical linguists; as 
opposed to the Bulgarian in English-speaking milieu in focus. Furthermore, 
Hungarian, a member of the Finno-Ugric family, is by far an interesting environment 
for the Slavonic Bulgarian, creating a certain cleft motivating various language 
mechanisms.  

2. Sources & Methodology 
Despite the fact that scholars may differ as to what extent various aspects of 

linguistic structures are affected by language contact, there is a broad agreement that 
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of triggering language change. 
2.1. The corpus of the proposed research 
As the relevant literature on languages in contact points out, written sources 

have basically been neglected in language contact ever since this field of linguistics 
was introduced. Therefore, it is more than reasonable and effective to initiate namely 
a research on written texts. Repeatedly it is noted that, among other things, 
newspaper texts provide an adequate basis, as do literary or specialised texts, for a 
linguistic study of general language use, focusing on vocabulary or grammar. If 
newspapers in general can offer a solid basis for linguistic studies, then community 
newspapers of minority groups of different countries are especially suitable for this.  

Since the language of Bulgarian migrants in English-speaking societies has not 
been the subject of much research, the research project turns to the corpus of written 
language samples found in published newspaper(s) and/or magazines outside 
Bulgaria, for the needs of the Bulgarian communities in English-speaking countries 
(such as, but not exclusively, The United Kingdom). Although the dimension of the 
corpus is determined according to specified types, tokens are not without 
consideration; they are referred to in a coding scheme developed for the purposes of 
the proposed research. . 

2.2. Methodological remarks 
The approach in dealing with that particular study involves the following steps: 

 
 

 
 

(see for more details Sankoff 2001) 
In the relevant literature, a lot of definitions exist for the different types of 

direct and indirect loans. Linguists are far from arriving at an agreement about the 
dividing criteria of each term, and, subsequently, the terminologies greatly differ 
from each other.  

Lexical borrowing, as agreed, must be seen as one aspect of a creative process 
of lexical change under contact, which builds on both native and foreign resources. 
The results of the linguistic interference of language contact on the level of lexis of 
the receptor language are manifested in the form of lexical borrowing of different 
kinds but mainly borrowings modelled on the donor language and native creations. 
The process of borrowing can be very selective, adopting a foreign form but 
assigning it a new meaning, or adopting a foreign meaning or concept and assigning 
it to a native form. Many of the outcomes of a borrowing involve innovations or 
creations that have no counterpart in the donor language. Some of these innovations 
may be created out of donor materials; others may be created out of native materials, 
still other creations are blends of native and foreign item. 

2.3. The heart of the proposed research discusses the linguistic outcomes of 
language contact in terms of four major domains  phonological, morphological, 
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syntactic and lexical. The first one is a privileged window of linguistic inter-
influence: the phonetic/phonological level (Koo and Cole 2006). The latter, along 

-
influenced change.  

 
3. Research hypothesis, further considerations 
Migration, globalization have blurred boundaries between many languages, 

producing new ones (such as creoles), driving some to extinction, or bringing to life 
new linguistic identities.  

The discussed project examines the language development of the recently 
formed Bulgarian communities, deeply plunged into English, and, parallel to that, 

-
media Bulgarian. The filter, however, does not let the language flow only in one 
direction, and language contact outside Bulgaria, by definition, has its effect.    

The various aspects of the phenomenon are, naturally, language-specific. Yet, 
certain mechanisms in its functioning are showing universal tendencies. Therefore, 
namely by examining a given language it is possible to complement the overall 
picture of the phenomenon. The purpose of the proposed research is to put the 
beginning of a large-scale study that investigates how the written language 
(Bulgarian) of a minority group functions outside its traditional setting in Eastern 
Europe, in an environment where another language is used (English or Hungarian). 
This is an intraregional language contact situation where Bulgarian immigrants live 
among English-speaking, or respectively Hungarian-speaking population; and the 
two languages involved are genealogically non-related and structural-typologically 
non-identical languages.  

When a common second language is used by a group of people  e.g. 
immigrants or by virtue of the introduction of a new language to a resident population 

 they often introduce second language lexical elements into conversation with 
fellow bilinguals in their original first language. Such items, referred in the literature 
as nonce borrowings, tend to constitute the thin end of the wedge in various types of 
subsequent linguistic change (Robert 2008).  

4. One challenging point for the research is connected with the corpus: due to 
the nature of the language material of interest, it is highly unstable, and collecting 
systematic data and presenting a study base might prove to be defiant. However, I do 
believe that namely the dynamism of the linguistic could reveal the pursued 
information.  

5. The merits of the research lie also in the fact that it would shed some light on 

which has not yet been examined.  
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Abstract: International Mergers and Acquisitions (M&A) represent a key tool for companies to 
increase their economic growth. Despite the recent economic crisis and the consequential drop of 
M&A transactions, experts underline the importance of international M&A and predict the 
beginning of a new M&A wave. Nevertheless, international M&A contain risks which explain why 
many transactions fail. Diverse studies try to identify the influencing factors of success and failure. 
In this context, especially the role of culture is being discussed controversially. The following 
article tries to shed some light on the debate, based on a survey conducted in 2008/2009, 
interviewing 26 German managers and consultants who work in the area of international M&A. 
Results show that, even though culture itself may not be regarded as the only major success factor 
for prosperous international M&A, cultural differences and culturally based integration 
approaches should be considered. 
 
Introduction 

Due to globalization and increasingly connected markets, companies cannot 
focus any more on internal growth strategies exclusively, but need to open their 
minds equally for external growth through M&A transactions (see Unger 2007, p. 
874). This development has been intensified by rapid technological progress, the 
opening of the European internal market, the collapse of socialism and the resulting 
transformation process in Eastern Europe.  

The number of M&A transactions, especially international M&A transactions, 
and their importance increased continuously worldwide. Even though the financial 
crisis caused a slump to the M&A market since 2008, numerous M&A transactions 
can be seen again. Experts assume that the market has already gone through the worst 
of the crisis and is now moving towards the seventh M&A wave (see Ecker 2010, pp. 
19). 

Compared to national business relations, international M&A seem to face 
additional challenges. All M&A lead to a clash of different business cultures which 
may cause conflicts (Pribilla 2002, pp. 379). Additionally, international M&A also 
face different national cultural backgro
culturally caused tensions on the macro-level (national culture) and the meso-level 
(business culture), cultural differences on the micro-level can produce further 
conflicts (see Barmeyer 2010, pp. 43).  

Studies confirm that 50-80% of international M&A fail (see Maurer 2007, p. 
21). Diverse studies try to identify the influencing factors of success and failure. In 
this context, especially the role of culture is being discussed controversially. 
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Theory 
Following US-A

transactions follow the same stages, processes and goals. However, due to different 
market structures, regulatory frameworks, cultures and languages, the latter present 

divided into three different stages: Pre-Merger stage, transaction stage and Post-
Merger-Integration stage. Especially the last stage, the PMI, is crucial because the 
integration determines whether anticipated synergies can be reached or not. The 
integration of two different companies can be seen as a change-management-process 
(Gudacker 2001, p. 382). In this process companies are faced with the challenge of 
finding a suitable strategy. According to Perlmutter (1969) three strategies can be 
distinguished. In an ethnocentric strategy, all models and structures of the parent 
company are transferred to the subsidiary. In a polycentric strategy, the subsidiary 
operates mostly autonomously and, finally, in a geocentric strategy a synergetic 
solution is developed, influencing both, the parent company and the subsidiary. The 
widely held idea is that a strong global corporate culture will strengthen the 
company's identity and image and reduce costs. Therefore, the corporate culture of 
the parent company is transferred to the subsidiary. This ethnocentric approach often 
complicates the reception of the new corporate culture in the subsidiaries and creates 
misunderstandings and conflicts (Barmeyer/Davoine 2006, p. 228).  

system of meanings and orientations linked to a group and based on specific values, 
which are translated into different behaviours. This system is adopted during the 
process of socialisation. Each member of the same national culture develops the same 
values and, as a member of a certain organisation, undergoes a second socialisation, 
based on the 
cultural system gives individuals cognitive capacities and specific methods which 
enable them to solve problems. In general, each culture is successful and based on 
certain assumptions that have been proven in the past. Within the own system 

In inter-cultural cooperation, 
however, when systems meet and interact, differences in behaviour appear and that 
can lead to conflicts (see Barmeyer 2003, p. 171). 

Intercultural management attempts to evaluate the influence of culture (national 
and organisational) on the perceptions, interpretations and actions of managers and 
employees. Especially in international M&A transactions, intercultural management 
plays an important role. Nonetheless, cultural differences between systems and 
people are often underestimated. The attitude to underestimate cultural differences in 
management is based on the convergence theory and on a "similarity assumption" 
(sees Barmeyer 2003, p. 171). This similarity assumption seems to be particularly 
true for companies which, on first regard, appear to be closely connected 
geographically or culturally (see Barmeyer 2003, p. 171). Nevertheless, once dealing 
profoundly with these companies, cultural differences will occur, confirming the 
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divergence theory (see Hall 1983, p. 7). Still, it seems debatable whether social and 
economic developments tend to be more con- or divergent. On the one hand, the firm 
belief in universal management practices is currently being called into question 
(Scholz 2000). On the other hand, due to the belief in cultural convergence, the 
development of a strategy, during the pre-merger stage, for example, lacks the 
awareness that other cultures have different concepts and meanings regarding the 

(see Barmeyer 2003, 
p. 172). 

Therefore, based on the convergence  divergence debate, there is still a 
disagreement in literature whether cultural differences affect the success of 
international M&A or not and whether and how these differences should be handled 

 
A qualitative survey with German managers and consultants working in the field 

of international M&A shall clarify, based on their experience, the importance of 
culture and the factors which are crucial for a successful M&A transaction.  

 
Design of the study and empirical findings 
 
Design of the study 

A qualitative research design was chosen to identify factors of success and 
failure during international M&A from the perspective of German managers and 
consultants, as this approach allows unexpected and new information. However, 
qualitative research has been criticized for its huge time and cost expenditure as well 
as for its lack of objectivity and reliability (sees Barmeyer/Genkova 2010, p.122). 
Nevertheless, in order to detect complex incidents, such as factors of success and 
failure during international M&A, a qualitative approach is necessary.  In contrast to 
quantitative, scale-based methods, a qualitative approach is open to new aspects and 
allows iences (see Lamnek 1993). 

Based on the critical-incident method, German managers and consultants were 
asked to recall their first international M&A and to describe it. The focus on extreme 
events allows a better recollection of specific details as a description of average 
behaviour (Chell 1998, p. 51). In the course of the interview it was verified whether 
the mentioned success and failure factors changed due to further M&A experience 
and if so, these factors were then added to the list. 

The analysis of the qualitative data has been done according to Mayring (1999). 
In the first step, after transcribing all interviews, the whole material was reduced to 
its main contents. Secondly, the material was structured based on defined criteria. By 
doing so, categories were detected, based on scientific knowledge and on an 

-categories were defined. 
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Empirical findings 
The empirical survey was conducted during November 2008 and July 2009. In 

total 13 German managers, working for different top 30 DAX companies, and 13 
German consultants, working for either international strategic consultancies, or 
midrange1 or small consultancies, were interviewed. Out of all interviewees six 
managers and five consultants had not participated in any intercultural training while 
seven managers and three consultants attended one intercultural training and five 
consultants even participated in more than one intercultural training. 

In total, 523 statements were made as to factors of success and another 68 as to 
ctors of 

-categories were defined: strategy, institutionalized processes, 
detailed preparation, people orientation and culture. The fewest statements can be 

tants mention many statements which can 
be subsumed under the sub-
on the other hand, mostly relate to the sub-  

Within the sub- ements, 
most managers identify the following as factors of success: cultural awareness, 
culturally adequate solutions, a tolerant approach and employing local managers 
(see figure 1). Most consultants identify the following as important factors: cultural 
awareness, a tolerant approach, a cultural due diligence and culturally adequate 
solutions. Both groups have in common to underline cultural awareness, finding 
culturally adequate solutions and a tolerant approach. From their point of view, it is 
necessary for a successful merger to take into consideration cultural factors, such as 
different expectations as to leadership styles. Based on the culturally influenced 
values and expectations culturally adequate solutions have to be found in respect of, 
for example, management models like compensation and benefit. All in all, a tolerant 
approach should be adhered to. Managers and consultants point out that an open-
minded approach truly aiming to understand the other culture is an important factor 
of success. 

However, not all statements within the sub-
taking culture into consideration represents a factor of success. In eight statements 
managers and in four statements consultants ascertain that culture should not be 
overestimated. It is interesting, though, that only managers and consultants who did 
not participate in intercultural trainings reach this conclusion  

When looking at factors of failure, it becomes apparent that most statements 
refer to the lack of a cultural awareness and the failure to consider cultural 
differences. One manager and three consultants argue that not taking culture into 
account may cause a failure of the whole M&A transaction. 

                                                 
1 Three consultants were interviewed who work for a midrange intercultural consultancy 
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In summary, most managers and consultants, especially those who attended 
intercultural trainings, stipulate that taking culture into account represents a factor of 
success. 
 
Discussion and conclusion 

ational 
M&A transactions, is not only present in science but also in practice. Especially 
consultants seem to have recognized the need to take cultural peculiarities into 
account. 

Although culture can be identified as a sub-category, additional statements 
within the other sub-categories can be seen as closely related to it. Within the first 
sub-  are identified as important 
success factors by German managers and consultants. Both groups point out that it is 
wise not to fully integrate all parts of the other company. It may be more successful 
to leave some parts as stand-alone solutions. Both, managers and consultants, argue 
from a strategic point of view when asked which factors influence the depth of the 
integration.  

Nevertheless, another possible approach would be to take into consideration the 
culture and to decide based on this knowledge on the depth of integration. For 
example, cultures from former Soviet countries tend to be very open for new 
management models (see Gajda 2007). Furthermore, due to a high Power Distance 
(see Hofstede 2006, pp. 51), they expect a CEO to take all decisions and, probably, 
would follow a deep integration. Therefore, a deeper integration strategy could be 
successful. However, this is not a magic bullet. In cultures with a different self-
concept a deep integration could cause a failure of the M&A transaction. 

The same arguments apply to another mentioned success factor: integration 
strategy. Depending on culturally based values and expectations, a mixed integration 
strategy, for example, could be more successful in one country than in another.  

On closer analysis, also some other factors within the sub- etailed 
-specific. The 

involvement of functional teams, such as the HR-department, possibly is a success 
factor regarding a German headquarter. However, it may not be mentioned as a factor 
of success if managers and consultants from other countries were asked, as the self-
conception of the HR-department may be different. The same applies to involvement 
of the other company and involvement of the employees. Bearing in mind different 
cultural dimensions, these factors of success may not automatically entail success in 
countries with a high Power Distance where the involvement of employees is not 
common.  
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Number of 
statements

Number of 
interviewees

Number of 
statements

Number of 
interviewees

Taking time 8 5 6 5
Defining a common strategy 1 1 6 4
Project-specific approach 9 5 2 2
Wielding power 1 1 5 2
Ethnocentric integration strategy 15 8
Mixed integration strategy 7 6 7 6
Different depths of integration 20 7 8 4
Institutionalized processes
Institutionalized knowledge transfer within 
the company 11 5 1 1
Highly specified processes 10 5 4 3
Detailed preparation
Clear structures 6 5 7 4
Due Diligence 6 4 7 5
Completed integration concept 7 3 1 1
Involvement of functional teams 5 3
Identification of key personalities 7 6 11 6
Involvement of an integration team 17 6 1 1
Personal experience 9 8 2 2
Involvement of consultants 5 4 10 5
People orientation
Communication 14 8 18 5
Detection of atmosphere 7 6 2 1
Involvement of employees 11 4 6 3
Explanation of the M&A purpose 14 7 4 1
Involvement of the other company 3 3 10 5
Local presence 5 3 4 3
Culture
Cultural Due Diligence 3 3 11 4
Tolerant approach 9 6 16 8
Cultural awareness 14 6 18 10
Cultural adequate solutions 10 6 10 6
Living the changes permanently and 
punishing the old behaviour 6 2
Analysing cultural differences and finding 
solutions 6 5 2 2
Employing local managers 8 6
Intercultural trainings 7 6 6 4
Culture shouldn't be overvalued 8 4 4 3

Consultants
Factors of success

Managers

Strategy

 
Figure 1: Overview of most mentioned factors of success  

 
In summary, the results show that there is a higher sensitivity for cultural 

Not only culture, meaning a cultural awareness and a tolerant approach, has to be 
taken into account, but also cultural-specific issues, such as the depth of the 

dies 
are needed in order to analyse, for example, the choice of the depth of integration and 
e lture.  
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INTERCULTURAL COMPETENCE AND CULTURAL ADAPTION  
AN EMPIRICAL ANALYSIS OF FACTORS INFLUENCING 

INTERCULTURAL SUCCESS 
 

PD Dr. Petia Genkova 
University of Passau,  

Department of Psychology, Germany 
 
Abstract: This analysis focuses on variables influencing a successful living and working as an 
expatriate in a foreign country. As a consequence differences concerning existing problems will be 
recognized. On the situational level moderating factors are responsible for these differences and the 
quality of the contact with members of the guest culture. On the individual level language skills and 
cultural oriented education are influencing factors. The frequencies of contacts with members of the 
guest culture, perceptions and knowledge on the foreign culture have no influence within the 
random sample. 
 
Key words: Intercultural communication, competence, cultural adaption, stress Introduction 
 

I INTRODUCTION 
Today intercultural contacts are far more common. They are caused by the 

advancing globalization which increases the awareness of intercultural problems. In 
the context of posting employees to another country these problems could amount a 
considerable cost factor. Estimations for the calculation of postings early interrupted 
range from 10% to 40%. According to a study in developing countries 
discontinuation rates are up to 70% (Zeira & Benai 1984, p. 29). In literature negative 
consequences of intercultural contacts for individuals are referred to as cultural 
shocks. Cultural shocks will only be overcome by adapting to a foreign culture. 
Furthermore this leads to successful intercultural adaption of immigrants (Weaver 
1986, p.111). From this point of view conditions and moderating factors (such as 
cultural distance, language skills and previous international experiences) and their 
consequences are in the focus of cultural adaption (Ward 1996). 

Oberg (1960) describes this adjustment process as four stages which 

characterized by fascination for new impressions and experiences at the beginning of 
the stay in a foreign country. Moreover this first phase is characterized by friendly 
and superficial relationships to members of the guest culture. As soon as the 
expatriate needs to tackle real conditions of the host country the second, critical stage 

originates in cultural differences and corresponding problems. As a consequence 
there exists an aggressive and hostile attitude towards members of the guest culture. 
During this stage expatriates surround themselves with compatriots and criticize the 
habits of the host countries. During this time there is no real understanding for the 
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foreign culture but expatriate
is characterized by learning the language and adapting to rules of everyday life. In 
total, expatriates adopt a position which is less critical towards the guest culture. 
Thereon one last stage follows that is the adjustment stage. During this stage 
expatriates adapt to the foreign culture and overcome their feeling of anger.  

Operg introduces the term cultural shock. Cultural shocks occur in the second 
stage during when massive adaption problems emerge. Furthermore Operg explains 
causes and indications of cultural shocks. Cultural shocks arise as an individual loses 
every well known symbol and sing in social interactions. These are words, gestures, 
expressions, habits and norms which were learnt in childhood (Operg 1960, p. 177-
179).  

 
2. RESEARCH QUESTION, APPROACH AND DESCRIPTION OF 

RANDOM SAMPLING 
As demonstrated in the theoretical part, intercultural contacts contain problems 

because of cultural differences between persons concerned. Ward (1996) describes 
this with his acculturation model. This implies for individuals socio-cultural and 
psychological adjusting. The examination of the presented question obtains the 
following tree topics with the corresponding hypothesis. 

Hypothesis 1: The frequent contact to members of the guest culture and the 
quality of contacts improve the degree of socio cultural adjustment.  

Hypothesis 2: Socio cultural adjustment and individually moderating factors. 
H 2.1.: Real perceptions influence the socio-cultural adjustment positively. 
H 2.2.: The better the knowledge of language of the host country, the higher 

the degree of socio cultural adjustment. 
H 2.3.: The better the knowledge of the country, the higher the degree of 

adjustment.  
The questionnaire collecting the required data consists of several demographic 

subjects (language skills, perceptions, preparation and so on) and of the Social 
Adaption Scale (SCAS) of Ward and Kennedy (1999).  

It was very important for the survey about cultural adjustment that the people 
interviewed were abroad during the survey and were not returned home again. The 
objections against interviews after returning home are that individuals tend to 
transfigure their experiences after returning and to forget important things which 
could falsify the given answers.  

The people interviewed (N=107) are expatriates, immigrants and students 
working as interns. First of all general characteristic of the people interviewed are 
described. 65% of the random sample is female, 35% male. The age of the people 
interviewed lies between 24 and 69, whereas the average age is M=33.12; SD=6.94 
and the median is MD=32.50 years.  
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3. RESULTS AND DISCUSSION 
Hypothesis 1: The contact to members of the guest culture emerges in Wards 

acculturation model as a situational factor with regard to socio cultural adjustment 
(Hypothesis 1). 

The scale of the frequency of contacts asks if the people interviewed spend 
their free time rather with locals than with country people and expatriates from other 
countries. Four different groups emerge. The implementation of an analysis of 
variances indicates that the results of the analysis are not significant. Similar to the 
frequency of contacts the quality of contacts can be examines as well. The random 
sample is divided into five groups. Group 1 does not have any or very little contact to 
members of the guest culture, group 2 has some superficial relations to locals and 
group 3 has some more profound contacts. Whereas group 4 has some close friends 
who belong to the guest culture. However, group 5 has a circle of local friends. By 
looking at the different mean values of adjustment of different groups, it is striking 
that group 4 (M=2.11; SD: 0.45) and group 5 (M=2.02: SD=0.45) who both have 
more and better contacts to locals, achieve lower values than group 2 (M=2.35: 
SD=0.56) and group 3 (M=2.46; SD=0.47). These two groups have less intensive 
contacts. This means that it is easier for individuals out of group 4 and 5 since they 
are better socio culturally adapted (F=2.927; df=4;100; p*<0.05). Intensive 
relationships to members of the guest culture provide the opportunity to improve 
adapting as the analysis verifies. This could be explained by the close contact 
between friends which makes it easier to understand the differences between the 
cultures. As a conclusion culture-specific skills can be learnt (Ward 1996, p.137).  

Hypothesis 2: Socio-cultural adjustment and individually moderating factors. 
Hypothesis 2.1.: In literature perceptions and expectations concerning the stay 

abroad are considered as important influencing factors of socio-cultural adjustment 
although only few empirical investigations examine this correlation (Ward 1996, p. 
133). As a result two different hypothesis emerge. One of them refers to the 
correlation of perceptions and socio-cultural adjustment in general, whereas the other 
hypothesis refers to real perceptions and socio-cultural adjustment (Hypothesis 2.1.). 

However, the examination indicates no significance. Therefore the first 
hypothesis is not verified. Nevertheless, many cultural trainings to prepare for stays 
abroad base on the idea that realistic perceptions of the host country and the 
knowledge of possible intercultural difficulties could make adjustment easier (Ward 
1996, p.133). But two problems of interviewing after returning home should be 
mentioned. Perceptions and expectations which are described after returning home 
can possibly be expressed differently as they were in reality.  

Hypothesis 2.2.: In intercultural communication good language skills are 
considered to be one of the key elements of successful socio-cultural adjustment. By 
analyzing the correlation after Pearson a positive relation between language skills and 
cultural adjustment can be verified (r=0,222*). Good language skills facilitate the 
communication with members of the guest culture and ensure that linguistic problems 
and misunderstandings are reduced. If after Ward (1996, p.132) communication 

40



CULTINTEGRIM 2010  International Conference  Odessa, Ukraine  09.10. 2010  
 

41 
 

opportunities are given the amount of intercultural interactions increases. Thus, 
language skills can both effect integration of an immigrant in the host country and 
improve the comprehension for the guest culture. This influences the cognitive 
aspects of adjustment.  

Hypothesis 2.3.: In most intercultural trainings country specific knowledge is 
imparted. It is assumed that knowledge on the host country improves the adjustment 
(Ward 1996). Actually, there is no significant correlation in this survey. Therefore 
country specific knowledge is not a moderating factor regarding socio-cultural 
adjustment. The hypothesis cannot be verified. This knowledge is in accordance with 
researches on preparing for foreign assignments which impart only factual knowledge 
about foreign cultures. Nevertheless, it is not knowledge about customs, traditions, 
rites, political events and historical backgrounds which lead to better orientation in 
the guest culture. Of course, these factual backgrounds can give reasons for 
misunderstandings and behavioral differences but knowledge about these can only 
reduce problems in adjusting if immigrants can relate them to thinking and behaving 
of locals. This could not be the case for the people interviewed which explains the 
insignificant results, despite this disagrees with the assumptions in literature.  

 
4. CONCLUSIONS 
A result of this study is that intercultural contacts involve problems as the 

measurement of socio-cultural adjustment within the SCAS discloses differences in 
the scope of the problems. Additionally, socio-cultural adjustment is not only 
desirable for its own sake but to support the psychological adjustment to the guest 
culture. Cultural adjustment is necessary for a long stay abroad since there are 
differences between diverse cultures. Does not globalization suggest that cultural 
differences disappear little by little? Nevertheless, harmonization does not inevitably 
have to be a consequence of progressing globalization. Although the same goods are 
consumed worldwide, they are interpreted differently by people with different 
cultural backgrounds. Additionally, the same products have diverse meanings in 
different cultures (Breidenbach & Zukrigl 2000, p. 81). This means for intercultural 
communication that differences persist. Still, in future there will be more similarities 
between people of different countries. The challenge for intercultural communication 
will be to identify new cultural standards. Furthermore, it will be even more 
important to adapt to foreign cultures to work effective and to have intercultural 
success.  
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THE MULTICULTURAL EDUCATIONAL ENVIRONMENT: 
THE ESSENTIAL CHARACTERISTICS 

 
Olga Gorchakova, Ph.D. 

 assistant professor of Department of school management and state service  
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Abstract: The multicultural educational environment is described by author as 
sociocultural and professional educational environment organized in some specific way, which 
creates a some factors, requirements and influences, which allow reaching of educational goals by 
participants of different religions and nations allowing them maximum possible self-development. 

Author notes that while learning multicultural educational environment and possibilities of 
controlling such environment, it is necessary to think about features of this environment on 3 levels: 

concept, educational environment concept and actually the features 
of multicultural educational environment. As the main features of multicultural educational 
environment author provides this: ability to manifest cultural uniqueness and cultural diversity 
during and after school hours, the degree of integration between students and teachers, intensity of 
contacts between representatives of different cultures during and after school hours. Isolation of 
these characteristics allows typology and modeling of multi-cultural educational environment in 
various educational institutions. 

Key words: environment, educational environment, the multicultural educational 
environment. 
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TOLERANCE AND INTERCULTURAL COMPETENCE: 

CROSS-CULTURAL PERSPECTIVE. 
Prof. PhD. Dunaeva Larisa Odessa National Mechnicov University, Ukraine 

Dr. Smokova Liudmyla  Odessa National Mechnikov University, Ukraine 
 
Today, in the world of globalization and mass mobility, appears the increasing 

need to study intercultural effectiveness in terms of cross-cultural contact. It is of 
great importance to explore not only the process of entering into the new culture, the 
accessible opportunities and the choices that a person makes, but also the result of all 
this, i.e. the consequences. 

There is a consensus nowadays that cultural adaptation is a very complex, 
multi-

(Haslberger, 2005 p. 86). Adaptation depends on both personal and situational 
variables that set the parameters within which an individual finds a specific, 
personalized way of adapting.   

It is generally accepted that intercultural adaptation aims at achieving 
integration of cultures which leads to a bicultural or multicultural personality. (Berry, 
1997). This is possible when the interacting groups voluntarily choose this strategy: 
an integrating group willing to accept basic values and attitudes of the culture of the 
dominant society and, at the same time, a dominant group ready to accept these 
people, to respect their rights and values, and to adapt social institutions to the needs 
of the minority groups. In this context, intercultural competence is a key indicator of 
intercultural communication and interaction.  

The study of intercultural competence is a relatively new stream in the social 
sciences. Intercultural competence refers to the sensitivity of cultural diversity, i.e. 
the ability to behave in an appropriate way, and to 
interaction according to the context. Intercultural competence also involves the 

of diverse backgrounds. Such a competence has always existed because people have 
always lived in more or less multicultural societies. In this respect, we speak about 
family competence, meaning not by birth, but acquired in the childhood from the 

parents and the surroundings. (Philip Paelman & Mark Verlot (2003). Developing 
one's intercultural competence is an aspect of a lifelong socialisation process, or a 
lifelong project. From early childhood and throughout our lives, we learn more and 
more about dealing with social and cultural differences and relating to them in 
developing our own identity. Kramsch (1993) is one of those who say that when a 
person develops one's intercultural competence, one develops 'a third place', i.e. one 
creates a special personal linguistic and cultural identity that is new and completely 
one's own (Kramsch, 1993). One does naturally not become a native speaker of the 
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foreign language; one develops into something else, something which Byram calls an 
intercultural speaker, i.e. a person who can mediate between various cultural 
contexts, also in terms of language: interpret, translate, clear up misunderstandings, 
etc.  

Earlier research tools of intercultural communication, such as Profile of 
Nonverbal Sensitivity (PONS; Rosenthal, Hall, DiMatteo, Rogers, & Archer, 1979) 
and Interpersonal Perception Test (IPT; Costanzo & Archer, 1989), demonstrate that 
the ability of a person accurately to interpret nonverbal behavior is associated with a 
positive interpersonal effect. Individuals scoring higher on these research tools have 
higher relationship ability and are perceived by their friends as more socially skilled 
(Costanzo & Archer, 1989; Rosenthal et al., 1979). Research on the model of cultural 
assimilation (Fiedler, Mitchell, & Triandis, 1971) has shown that the ability to 
interpret and understand the deeply rooted cultural rules, underlying the behavioral 
patterns in a foreign environment, is associated with the successful integration of the 
non-native population. The person, in particular, who is capable of understanding the 
values and beliefs of the foreign culture, has more effective relations with the 
collaborators and a higher level of cooperation with the native population. 
Understanding intercultural competence enables us to go beyond the limits of our 
own worldview. According to Ferguson (1980), - 
one that occurs with the head, within the mind
need to be educated and to become better global player who are able to sympathize 
with and understand the others under their conditions, which also deepens the 
assessment of our own inheritance (Fantini, 1999). Intercultural competence offers 
such a promise. Therefore, the development of intercultural competence continues to 
be at the core of all programs and cross-cultural research.  

What is intercultural competence? How is it displayed, and what are its 
characteristics? Could individuals be trained in order to increase their intercultural 
competence? These are some of the questions that contemporary social scientists 
attempt to answer.  

If we refer to the results of socio-psychological research, examining various 
aspects of multicultural competence, we can see that the structure of the construct 
consists of three main components: 

 cognitive dimension- (knowledge of their own culture and of other 
cultures, knowledge of techniques to prevent and resolve intercultural conflicts; 
methodical readiness to work in a multicultural classroom, etc.), 

 value-affective dimension- (a developed system of humanistic values and 
value orientations, consistent with the principles of multiculturalism, positive ethnic 
identity, tolerance); 

 behavioural dimension - (the level of formation of intercultural 
interaction skills; ability to apply methods of pedagogical work in a multicultural 
team; humanistic-oriented style of pedagogical interaction, etc.) (Cui & Van den Berg 
1991; Sercu 2004; Spitzberg & Cupach, 1984). 
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Regardless of the existence of many definitions of the term Intercultural 
communicative competence, there are three common aspects, based within them: 

1. Ability to form, develop and maintain relationships; 
2. Ability to communicate effectively and therefore a minimum of loss; 
3. Ability to reach a consensus and develop collaboration with the others 

(Fantini, ed. 1997; 1999) 
Moreover, these basic aspects are not solely for the study of intercultural 

relations, they are also relevant for interpersonal research. The intercultural level of 
communication is more complicated, though. When people interact by means of 
culture, the common between them decreases, and the differences- increase 
dramatically. The augmentation of intercultural differences is caused mainly by the 
differences in language, culture, world perceptions. Intercultural capacity can often 
be demonstrated by behavioral acts or traits. Usually, these are empathy, flexibility, 
patience, interest, curiosity, openness, humor, tolerance for ambiguity. These 
characteristics are used by many psychologists when describing an intercultural 
successful personality (Kealey and Protheroe, 1996) and also in the description of 
cross-cultural psychology (Kelley and Meyers 1992). But we still have not addressed 
the question: Can these traits be trained or developed in someone who does not 
possess such qualities?  

In his study of intercultural competence . E. (1997, 1995, 1999) 
offers 5 dimensions: awareness, attitudes, skills, knowledge and proficiency in the 
host tongue. Namely the awareness dimension is recognized by many researchers as 
an important component of intercultural competence and as the strongest dimension 
that leads to deeper knowledge, skills and attitudes. To learn to understand, realize, 
feel and express ourselves in alternative ways, is a necessary condition for 
intercultural effectiveness.  

According to the Dutch researchers, Van der Zee and Van Oudenhoven (2000), 
intercultural effectiveness, intercultural adjustment, and multicultural sensitivity, are 
all parts of the wider definition of cross-cultural oriented personality characteristics. 
In order to assess that personality, they have developed the Multicultural Personality 
Questionnaire (MPQ). They have defined five traits that are part of such personality: 
cultural empathy, open mindedness, emotional stability, flexibility and social 
initiative: 
1. Cultural empathy or sensitivity - expresses the ability of a person to feel 

sympathy for the feelings, thoughts and behavior of representatives of other 
cultural groups. Typically, this dimension is most frequently studied in relation to 
intercultural effectiveness (Arthur & Bennett, 1995; Ruben, 1976).  

2. Open mindedness- is considered an open and unbiased attitude towards the 
members of the out-group and towards the different values and norms. Hammer, 
Gudykunst, and Wiseman (1978) and Ronen (1989) have found out that freedom 
of bias is a crucial attitude related to multicultural effectiveness. 

3. The third dimension, emotional stability, is rarely to be seen in the workings on 
multicultural effectiveness. It refers to the tendency of remaining calm in difficult 
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situations and against the trend of demonstrating strong emotional reaction in 
case of tension. In the works of Abe and Weisman (1983),Church (1982), 
Hammer et al. (1978) it is emphasized that the ability to cope with psychological 
tension is a key dimension of intercultural effectiveness (Van der Zee, & Van 
Oudenhoven, 2000). 

4. Next dimension- flexibility. It expresses the ability of a person to quickly adapt to 
new situations, to learn from previous mistakes, to develop new social skills.  

5. Social initiative and the tendency of a person to actively participate in the social 
situation and to take initiative. For example, several studies put stress on the 
importance of the ability to form and maintain contact (Hawes & Kealy, 1981; 
Kets de Vries & Mead, 1991) and to take initiative (McCall, 1994; Spreitzer and 
others, 1997). 

Finally, Van der Zee and Van Oudenhoven (2002) have found that these five 
dimensions can predict international effectiveness. They have conducted a study at an 
International Business School in the Netherlands, where they have found higher 
levels of these five dimensions in the international students as compared to the native 
ones. 

In order to achieve an effective intercultural interaction, the importance of 
cultural tolerance should be taken into account. Cultural tolerance is defined as the 
attitude of  person towards the social norms and customs of a culture that is 
perceived as foreign (Gasser, 1995). In their analytical works Hannigan (1990) and 
Ronen (1989) describe variables which can predict the functioning of international 
representatives in terms of foreign culture. These are: authoritarianism, 
ethnocentrism, openness to testing and tolerance for ambiguity.  

Tolerance is defined as one of the most essential social competences- readiness 
and ability of a person to live and act constructively in the diverse world. The 
problem of tolerance, caused by its strategically significant goal, has become very 
pressing in the psychological and social sciences. All researchers on the issue of 
tolerance have found that it can not be defined unambiguously. There are dozens of 
interpretations and definitions of the term tolerance, i.e. the very phenomenon is 
heterogeneous, multi-aspect and multi-component. It has many types, forms, options, 
levels, phases on an individual level. For instance, tolerance is: 

 Potential for accepting different ideas and opinion; 
 Admission and broad-mindedness, solving of practices, action, behavior; 

allowing a person or an opinion to exist without interference, solving of differences 
in religious views without discrimination; 

 Ability to accept, tolerates, stand, resist; to allow the existence or to put 
up with somebody or something. Aspiration and ability to establish and support a 
community of people who differ in some respect from the dominant type. 

The diversity of these definitions also points out differences in emphasis, 
culture and historical experience. But what does it really mean to tolerate someone? 
To tolerate a group or a person means to accept their right to self-identify in a way 
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that differs from your own, and at the same time to limit this right only to the sphere 
. In 

order to admit one s individual identity, we should recognize the culture that 
determines the acts of his/her self-identification.  

Tolerance is most often associated with ambiguity and vagueness, as a possible 
variable to mitigate individual behavior. Many psychologists try to explain or 
categorize individual tolerance towards vagueness Budner (1962), Norton (1975), 
Rydell & Rosen (1966), Macdonald (1970), Leavitt & Walton (1983) and McLain 
(1993) and to develop research tools measuring tolerance towards ambiguity. Many 
attempts have been undertaken in order to explore the relationship between tolerance 
and other constructs such as prejudiced attitude, rational decision making, 
psychology of perception and ability to master a second language (Budner 1962; 
Chapelle & Roberts 1986). There is scientific research focused on the ability of 
people to withstand psychological pressure, stress, tension in a decision-making 
situation, uncertainty.  

A number of researchers (Lange & Houran, 1998, 1999) indicate that the 
 has a key role in the 

process of treatment of unidentified stimuli. Also, people with a high level of 
tolerance for ambiguity do not exhibit anxiety when faced with polysemantic stimuli. 

Many social and psychological studies also emphasize on the close connection 
between ethnic identity and degree of tolerance expression (Berry, 1997; Phiney, 
1997). According to their results, positive ethnic identity leads to a tolerant type of 
relationship, while the loss of positive identity- to intolerance and extremism 

1 2003; ).  
Therefore, the study of tolerance is an up-to-date scientific and psychological 

issue. The formation and development of tolerance will reduce the stereotypical 
thinking, prejudice and conflicts between certain social groups. In this regard, 
modern social educational and political situation requires a serious rethinking of the 
prevailing traditional model of education in the direction of its multi-cultural 
intensification. In the report Key competences for Europe  summarizing the 
outcome of the symposium in 1996 in Berne devoted to the program of the Council of 
Europe, five key competences in education were defined. One of them is related to 
life in a multicultural society, i.e. intercultural competence. The report emphasized 
that in order to monitor racism and xenophobia and to create a tolerant environment, 
education should foster intercultural competence in young people. One of the 
important tasks of school and university education is to make the goals of 
development and cultural environment of society comprehensible to students of all 
nationalities, to expand personal understanding of other cultures, to identify and 
expand the forms and modes of intercultural communication between different 
national groups. 
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1. Introduction 

Immigrant integration is without a doubt an important issue in the modern 
world and it is no wonder that it has been researched from various scientific points of 
view. The necessity for development in this direction is also apparent by its 
concurrence with relevant European directives (Lisbon strategy, 2000; Barcelona 
educational council, etc. 2002) according to which the new role of the teacher is 
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connected primarily with development of new pedagogical methods for increasing 
otivation and establishing their identity in the context of cultural variety. 

According to Triandafyllidou & Gropas (2007), 
is estimated at approximately 1.3 million, or 12% of the total population of 11 
million. The main immigrant nationalities include Albanians (about 60% of the total 
immigrant population), Romanians and Bulgarians (currently EU citizens), 
Georgians, Ukrainians, Russians, and to a lesser extent Asian immigrants (mainly 
from Pakistan and Bangladesh). In this regard, the largest immigrants groups in 
Greek schools by nationality are Albanians, Russian speakers (Russian, Ukrainian 
and co ethnic children from the former Soviet Union), Bulgarians and Romanians. 
About half of the children born of foreign parents live in the largest two Greek cities; 
the capital Athens, and Thessaloniki. The highest concentration of immigrant 
students is found in the Athens metropolitan area, where immigrant and co-ethnic 
students are about 12 % of the total school population. Having in mind this 

children into Greek society sounds quite evident.  
The issue of the education of children who live in a foreign country can be 

explored in two interdependent and mutually complementary aspects: the first one is 
in the direction of keeping their mother language and cultural identity; and the second 
one is connected to attaining intercultural education, helping the process of 
integration in the foreign society. After referencing the main aspects of contemporary 
intercultural education in Europe, the current publication will present in more detail 
the second aspect.  

2. Some aspects of contemporary intercultural education in europe 
In order to manage cultural diversity in kindergartens and school classrooms 

effectively, the underlying philosophy has to be that diversity is valued and that it 
strengthens classroom dynamics and offers greater learning opportunities for all. In 

1) is particularly directed and 
relevant to the specific and unique learning needs to all students. Gorski (2006) has 
reviewed conceptualizations 
which those of Nieto (1996), Grant (with Sleeter, 1998), and Banks (2004), 
concluding that all of them agree on several key principles, one of which is that 
multicultural education is good education for all students. In other words, in his 
attempt to identify a set of defining principles of multicultural education, Gorski once 

children, but also for all children from the accepting society. Le Roux (2001) also 
claims that it is wrong to assume that multicultural education will inevitably be 
practiced in a situation where learners of different cultural backgrounds are present in 
a common school or classroom setting. He is of the opinion that all children should 
be taught about the cultural diversity outside the school in a world that has become 
increasingly pluralistic in character (Le Roux, 2001: 44); true multicultural education 

Diaz (2008) have also drawn attention towards the fact that the policy-makers have 
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opted for an intercultural approach which has evolved from its initial focus, the 
integration of immigrant children, to a broader, more comprehensive goal in which 
intercultural education becomes a core educational process for both immigrant and 
mainstream students. In the intercultural context of an increasing ethnically diverse 
classroom, the goals of intercultural education have also changed, promoting mutual 
benefits for all students.  

On the other hand, the increasing social and ethnic diversity in European 
education systems demands new teacher competences. Le Roux (2001) considers that 
culturally responsive teaching entails much more than simply teaching a 
culturally/ethnically diverse class. Effective education or schooling is not simply a 
matter of teaching and learning curriculum content; it is also about values, 
assumptions, feelings, perceptions and relationships. An accommodative, 
appreciative and responsive approach to the reality of cultural diversity is of utmost 
importance. In this respect, the prospective teachers need to learn that 
multiculturalism is more than a question of adding specific aspects to various school 
objects; it should incorporate an approach, attitudes, learning material, and the reality 
of various learning and teaching style and implicit assumptions (Le Roux, 2001: 47). 
Experience suggests that learning is challenging and enriching when teachers are 
sensitive to, and accepting of, classroom diversity; when they have integrated their 
understanding of cultural diversity not only into their curricula, but also into their 
own personal outlooks and interpersonal interactions (Ganapathy-Coleman & Serpell, 
2008). According to Le Roux (2002), effective educators are culturally-competent 
communicators; therefore, effective communication skills are a prerequisite for 
effective education. However, communication is not always strictly verbal; Liddicoat 
& Diaz (2008) claim that teachers should provide opportunities for students with 
immigrant background to learn to communicate through providing activities where 
language does not play a major role. 

, 2010: xvi) as a 
prerequisite for understanding cultural diversity from early years. In his opinion, it is 
necessary to develop skills in response to cultural differences rather than just to 
acquire information about the cultures we expect to meet. In this regard, the support 
of people from outside the setting is very important; especially from parents whose 
own cultural background is not that of the majority of practitioners or other families 
at the setting. They may be willing to explain or demonstrate one aspect of their own 
cultural backgrounds. The advantages of asking parents to explain features of their 
cultures are connected mainly with the fact that they are likely to give a more realistic 
picture; moreover, since their children attend the setting, other children may be more 
able to understand that they are talking about something that happens routinely in 
their area rather that something exotic (Baldock, 2010: 67; 68).  

Last but not least, the aspect of citizenship education is mentioned. It can be 
based on transferring and transforming transcultural values and can play a key role in 
building a future Europe characterized by the roles of dialogue and tolerance 
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2008). It can also help prepare the ground for a sense of 
community and collective identity within the European Union. 

3. Educational policies in the field of intercultural education in greece 
The increase in immigration has affected the school system in Greece, which 

has had to adapt in order to meet the needs of new groups from a diverse range of 
backgrounds. In order to adjust to the increasing diversity of school populations, the 
Greek Government has undertaken an on-
children. In the initial phase of mass immigration into Greece in the early 1990s, 
there seemed to be few immigrant children: those who had arrived were not generally 
admitted into the public schooling system, as they were the children of illegal 
immigrants (IMEPO Final Report, 2004). Since the mid-1990s, there has been a 
highly visible increase in the number of immigrant children recorded in public 
schools. This is partly because of more recent toleration of the undocumented status 
of their parents (as per United Nations Convention on the Rights of the Child). The 
Greek Ministry of Education has established projects for rapid language acquisition. 
According to statistical data on immigrants in Greece, gathered for a study conducted 
by the Greek Migration Policy Institute  for the 2002/2003 academic year (IMEPO 
Final Report, 2004), there were approximately 97000 non-ethnic Greek children 
(2873 of which pointed Bulgaria as their place of birth) in the public school system, 
the majority of whom in primary school. The challenge for a heterogeneous society is 
to meet the raised expectations for educational policies that are able to respond to the 
needs of the entire student population, which requires educational policies that are 
culturally sensitive, that enhance educational, socialization and personal development 
opportunities for students of all communities. Immigrant students need to deal with 
various difficulties in schools, arising from the cultural differences between the host 
society and the society of origin (Giavrimis et al., 2003). Paleologou (2004) has 
explored the different aspects of the implementation of intercultural education in the 
Greek context and states that intercultural education has gradually emerged in Greece 
as a new type of education. 

Several large scale projects have been focused on intercultural education in 
Greece. One of the most significant and unprejudiced examples is the EMILIE 
project, the Greek part of which was conducted by a scientific team from ELIAMEP 

 the Hellenic Foundation for European and Foreign policy. The EMILIE project 
examines the migration and integration experiences of nine EU Member States and 
attempts to respond to the new challenges that multiculturalism is facing in 
contemporary Europe. Participating countries are Belgium, Denmark, France, 
Germany, Greece, Latvia, Poland, Spain and the UK. The project studies three 
important areas: education, discrimination in the workplace, as well as voting rights 
and civic participation. In the following paragraphs we are going to present in brief 
some important conclusions made in the Final report focused on education policy and 
the measures and practices adopted in dealing with cultural diversity in Greek 
education (Triandafyllidou & Gropas, 2007; Triandafyllidou & Gropas, 2009). 
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The EMILIE Report (2007) states that, since the mid-1990s, Greek public 
schools have been faced with an increasingly diverse (ethnically, culturally and 
religiously) school population. In 2008, children born of foreign or co ethnic parents 
attending Greek public schools accounted for approximately 18% of the total school 
population (16% being children of foreign parents). In response to the changing 
realities, Greek education policy has essentially been defined on the basis of the 
following approaches: high priority has been accorded to Greek language learning as 
an instrumental but also a cultural tool for integration in Greek society; cultural and 
religious difference is accepted at the individual level; cultural and religious 
assimilation is encouraged as the outcome of successful integration through both 
curricular and extracurricular activities. 

In 1996, the Institute for the Education of Co-Ethnic Returnees and for 
Intercultural Education (I      

, IPODE) was established as a semi-autonomous institute within the 
Ministry of Education. But, as stated in the EMILIE Report (2007), it deals more with 
the education of Greeks abroad than with providing for the needs of immigrant 
children

 
in Greece. However, IPODE together with the Pedagogical Institute are 

responsible for issuing textbooks and other educational materials to be used in 
intercultural schools as well as in reception and support classes. 

In parallel with the establishment of IPODE, in 1996 the first institutional 
measure was taken in the direction of intercultural education. The legislation referred 

 
2007). In 

principle, intercultural schools follow the curriculum and annual study programme of 
mainstream schools; however, they benefit from a significant degree of autonomy in 
order to respond to the special needs of the foreign student population. In practice, 
this autonomy means not being obliged to cover the entire curriculum, as other 
schools are expected to, with a view to paying more attention to Greek language 
learning and the overall process of smooth integration of foreign pupils to the school 
environment. In addition to the standard curriculum, intercultural schools can provide 
courses on the language and culture of the country of origin of the foreign students 
for up to 4 hours 
them about the Greek educational system and encourage their participation in school 
activities in order to further integrate foreign students in the school and wider 
community life. Student festivals, plays, events and awards particularly themed on 
human rights, non-discrimination, equality (gender and other) and the fight against 
exclusion, racism and xenophobia are organized and supported by the state 
authorities through funding. However, it is obvious that these 26 intercultural schools 
do not meet the current needs of foreign pupils that account for approximately a tenth 
of the school population. At the same time, some of these intercultural schools have 
become all-foreigner schools, since Greek parents and pupils quickly abandoned 
them. 
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According to the EMILIE Report (2007), from 1999 onwards, two types of 
reception classes have been initiated. The first type includes groups of students who 
are taught Greek language and some basics from other subjects and who join with the 
regular classes for gymnastics, music and foreign language courses. The maximum 
period for which a student can be enrolled in these reception courses is two years and 
the decision to enrol a child in these classes is taken by the school in collaboration 
with the parents. For the academic year 2002/2003, 548 reception classes of this type 
were organised with 7,863 foreign students enrolled, 39.05% of which were 
organised in the Athens metropolitan area. The second type does not involve separate 
classes but takes the form of support classes and tutorials on the part of teachers who 
give special attention to foreign students, thus permitting them to follow the class 
curriculum with the rest of the pupils. For the same academic year, 127 support 
classes catered to the needs of 1,663 students.

 
Some schools manage to provide both 

reception and support courses for their students, while others provide
 
none at all; still 

others provide only for a limited level of teaching support to
 
non-Greek mother-

tongue students. Schools are also under resourced in terms of access
 
to intercultural 

pedagogical material. Although a lot of new teaching material has been developed 
over the past decade through the ad hoc intercultural programs, there

 
are insufficient 

resources to disseminate this material to schools, reprint manuals, etc. 
The EMILIE Report (2007) has shown in a very objective way the main 

shortcomings of Greek education policy. One of the most important disadvantages 
defined is the fact that intercultural education is considered a concern for foreign 
students only and not a priority for the entire student population. This deficit is 
contrary to the worldwide tendencies and understanding of contemporary 
intercultural education. Another significant shortcoming is that reception and support 
classes for migrant students are understaffed and under-resourced. At the same time, 
intercultural schools have been largely converted to all foreigner schools given the 

shortcoming 
of the overall policy design is the fact that mother tongue learning has been rather 
restricted so far, because learning Greek is considered as the key vehicle to 
integration, while the language and culture of origin is not valued as cultural capital 
or as a tool for supporting Greek language learning. Intercultural education initiatives 
in Greece have tended to ignore the diverse linguistic background of the foreign 
student population and the ensuing linguistic issues in learning Greek. Thus, the 
results of the policy are undermined by problems in its implementation. Given the 
high number of foreign and co-ethnic children in Greek schools, the above 
shortcomings may prove disastrous for the education and subsequent labour market 
performance of immigrant and co ethnic youths. The measures which the EMILIE 
Report (2007) has proposed include: the continuation of reception and support classes 
for non-Greek mother-tongue pupils; the promotion of teaching of the language and 
culture of the main countries of origin in optional courses during afternoon hours for 
all students; the on-going training and support of educators and teachers in the field 
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of multicultural education, combined with additional screening of teachers who offer 
to serve in schools and kindergartens with a high percentage of non-Greek mother-
tongue pupils with a view to ensuring that people with expertise on the subject and/or 
motivated to tackle the challenge of cultural diversity can be appointed; further 
revisions in school curricula and textbooks with a view to acknowledging and 
celebrating the pluralistic character of Greek society and culture in the 21st century. 

Having in mind the strong power of the Orthodox Christian church in Greece, 
more of them being Orthodox Christians, Bulgarian immigrants
better position than, for example, Albanian ones (a big part of which are Muslims), 
because of the fact that the majority of them come from Orthodox Christian families. 
The existence of some kind of religious identity is almost taken for granted within the 
Greek educational and social context. This is the dominant identity the educational 
system cultivates and reproduces (Zambeta, 2000: 150). In this respect, one of the 
most serious issues affecting contemporary Greek education deals with cultural 
diversity and, in this case, the way it treats religious diversity. Since they have the 

children) have the advantage of being integrated in a country with a similar culture, 
so this at least is not a problem for them. 

Because of the size of immigration in Greece, our Greek colleagues are more 

good results in this area. However, mo
single group. The 1990s immigration wave in Greece included many different 
nationalities, such as Albanians, Bulgarians, Romanians, Georgians, Russians, 
Ukrainians, Poles, Moldovans, Pakistanis, Egyptians, Bangladeshi, Syrians, etc. 
There are rarely treatments of the children which take into account their origin and 
the specific problems connected with their country, language and culture. 

4. Intercultural education in greece: some good practices 
According to the EMILIE Report (2007) -

( ) - ( ) education. In 
the Greek academic discourse, intercultural education and interculturalism 
(  , ) are normative concepts. They 
prescribe a desired state of affairs and a prescriptive approach to the goals of 
education. By contrast, multiculturalism and multicultural societies 
( ,  ) are mainly seen as descriptive 
terms. Traditionally, the objectives of intercultural education have been defined as 
knowledge, acceptance and respect of diversity; mutual understanding and dialogue 
between different civilizations; rejection of stereotypes and prejudice; equal and 
constructive co-existence within a multicultural society. Triandafyllidou & Gropas 
(2007) put forward the following definition of intercultural education: intercultural 
education involves not only intercultural exchange and knowledge of other cultures 
but also a reconsideration of the in-group culture through the integration of 
culturally diverse pupils into a cohesive societal whole. In their view, such measures 
mainly include: the continuation of reception and support classes for non-Greek 
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mother-tongue pupils; the promotion of the teaching of the language and culture of 
the main countries of origin in optional courses during afternoon hours for all 
students; and further revisions in school curricula and textbooks with a view to 
acknowledging and celebrating the pluralistic character of Greek society and culture 
in the 21st century. 

Some good Greek intercultural education practices are connected with the so-
called 
countries of origin are celebrated, while many classes include projects and 
presentations based on themes that refer to the history, geography, culture of the 

impressive progress accomplished on the part of immigrant children in their aptitude 
and speed of learning Greek and becoming accustomed to Greek literature, poetry, 
culture, mythology (Triandafyllidou & Gropas, 2007). 

Karatsouni (2004) presents a Greek kindergarten class of 18 children, two of 
which are from Albania. Their teacher, in an effo
integration, asked their mothers to come to the class and read a fairy tale from a book 
written in the Albanian language. From the illustrations, the children guessed that the 

 the fairy tale in Albanian, they soon 

book had two columns of text in each picture, the second one being in Italian; when 
they realized it is another new language, they asked to hear the fairy tale in Italian as 
well, commenting afterwards on the similarities and differences between the 

was beneficial for all of them: 
-

foreign language, while the Albanian children became closer with their Greek 
schoolmates, as well as becoming more comfortable with writing and using Greek 
letters. This initiative was followed by other similar events, for example the parents 
of Muslim children presented the Ramadan celebration to the school. 

Papadopoulou (2005) discusses the group activities organized in the 3rd 
Kindergarten in Kilkis, Greece where, out of 19 children, two were immigrants while 
another two were born of mixed marriages. Initially, all four children had problems in 
their communication with the rest of the class. In order to help them, a three-month 
intervention was organized, built around group activities which were designed to help 
children develop a closer contact with each other. The activities centred on using all 
senses, encouraging physical contact, learning to listen to and recognize different 
voices, observation of physical characteristics, etc. Activities included making 
children recognize their classmates from a certain characteristic like voice, palm 
prints, or pictures drawn by them. At later stages, children brought photographs of 
loved ones and discussed them with their classmates; in general, discussion was 
encouraged on things that make the children happy, sad, or afraid. All these activities 
helped build a better framework for communication in the classroom, which 
benefitted all the children, not only the immigrant ones. 
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Mandziara (2005) presents the experience in the field of intercultural education 
in the 36th Primary School of Athens, which has a high percentage of immigrant 
students, primarily because of its location in one of the areas of the city with a high 
concentration of immigrant citizens. During the 2003/2004 academic year, the first 
and second grade classes were comprised of 23 children, 18 of which were of 
Albanian origin, though most of them were born in Greece. This article refers to 

played both Greek and Albanian games in class, as well as in the schoolyard; through 
the gam
differences between the two cultures and learned to appreciate and respect each other. 

interactions, something which became apparent when they were called to take 

games. Apart from the games at school, the children were able to play in a natural 
environment at the nearby hill, where their knowledge of nature and animals was 
developed through games of memory and imitation. The shared learning experience 
helped immigrant children overcome their shyness and join the classroom collective 
with better self-esteem. 

Protonatorio et al (2006) present a different approach taken by teachers when 
organizing the celebration of a national holiday by the multi-national pupils. More 

Greek resistance during the Second World War, marked on October 28th; instead, the 
celebration was focused more on the experiences of different nations during the war, 
the different points of view and the common elements that are valid even today. At 
the same time, the project aimed at involving all children and their varied cultural 
backgrounds, helping them learn to work together and respect each other. The 

he war. References to the war, including 
literature, poetry and songs by both Greek and foreign authors, were used to place the 
narration in a historical setting while giving the children a clearer picture of life 
during the war. Other multi-cultural elements included narrations by children of their 

-war slogans 
in all languages spoken at school. The celebration was a success, with all children 
and teachers getting involved and working as a whole. It proved that adopting non-
standard methods can be beneficial, if not essential, in multi-cultural environments. 

Bearing in mind that the integration of Bulgarian immigrants and their children 
into the Greek society may be achieved easily through the continuing cultural 
interaction of neighbouring peoples, Engels-Kritidis & Stellakis (2010) have started 
work on a project aiming at 
Greece through the similarities between Greek and Bulgarian proverbs and sayings. 
When discussing the creation of a basis for a culture of behaviour, pedagogical 
research and practices concentrate on the period of pre-school childhood; therefore, it 
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is when children are in the pre-school age that it is necessary to find a means of 
unification as a basis for creating forms and methods of pedagogical interaction to 

the other hand, the proverbs and sayings of the two neighbouring peoples (Bulgarian 
and Greek) can be used not only to integrate the wisdom and experience of our 
forefathers into a short expression, but also for something much more: helping the 

iety and 
Greek language, through getting these children involved in equal peer-mates 
relationship with Greek children at the same age. Because of the geographical 
proximity of the two countries, there are a lot of similarities to be found between 
Bulgarians and Greeks with regard to the above folk genres. Additionally, their short 
size and ease of use keeps proverbs and sayings alive during everyday speech, even 
when people have moved outside their home country. In this regard, we have found, 
selected, analysed and categorized a collection of Bulgarian and Greek proverbs and 
sayings whose literal meanings correspond, in order to develop a theoretical model of 
pedagogical interaction based on their similarities, which can be used to help the 
process of cultur
into the Greek society. 

5. Conclusion 
Intercultural education in Greece has been improving every year. The existence 

of the reception and support classes for non-Greek mother-tongue pupils will 
continue, promoting teaching of the mother language and culture in optional courses. 
The intercultural education of Greek teachers will help develop them through 
consistent training and support in the field, ensuring pedagogues with expertise on the 
subject who are motivated and able to tackle the challenge of cultural diversity. 
Further revisions in kindergarten and school curricula and textbooks with a view to 
acknowledging and celebrating the pluralistic character of Greek society and culture 
in the 21st century will be made.  
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Abstract: Regarding the emigration of Bulgarians to Greece, the latest statistics show 

Greece as the country housing the most Bulgarian emigrants (more than 300 000). This presents a 
serious argument for researching the proper pedagogical tools in order to help the process of 

 
means of unification; using them, methods of pedagogical interaction can be created to facilitate 

. Because of 
many factors (mostly having to do with the geographical proximity), there are many similarities to 
be found between Bulgarians and Greeks with regard to the above folk genres. In this regard the 
aim of the proposed research is to find and analyze a collection of Bulgarian and Greek proverbs 
and sayings whose literal meanings correspond, in order to develop a pedagogical model based on 
their similarities and aimed at helping cultural integration of 
in Greece. In the current publication we are going to present the findings from the first stage of the 
research. However, the most important stage is about to be conducted: finalizing the model and 
proving it by approbation in a pre-school group in the Bulgarian school in Athens and in an Athens 
state kindergarten where there are children from Bulgaria. 

 
Key words: cultural integrat

Bulgarian and Greek literally corresponding proverbs and sayings. 
 
INTRODUCTION 
Immigrant integration is without a doubt an important issue in the modern 

world and it is no wonder that it has been researched from various scientific points of 
view. Regarding the emigration of Bulgarians to Greece, there is an interesting 
statistical fact: according to the Bulgarian Ministry of Foreign Affairs, as of February 
7th, 2005 (the latest official statistics) the number of Bulgarians living in Greece is 
290000  making Greece the country housing the most Bulgarian emigrants. In 
comparison, according to the same source, there are 270000 Bulgarians in USA; 
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120000 in Spain; 70000 in Italy; 44300 in Germany; and 44000 in UK. If we take 
into account that this number has risen significantly after the borders between the two 
countries were opened in January 2007 when Bulgaria joined the European Union, 
the need for researching the process of integration of Bulgarian i
into Greek society is quite evident. 

On the one hand, when discussing the creation of a basis for a culture of 
behaviour, pedagogical research and practices concentrate on the period of pre-school 
childhood. Therefore, it is when children are in the pre-school age that it is necessary 
to find a means of unification, based on which to create forms and methods of 

children into Greek society.  
On the other hand

ever-increasing role in human behaviour are continuously paving the way for a 
transition towards a semantic way of thinking. Every passing day confirms the 
perception of the modern world as a vast system of signs, each of them bearing pieces 
of information, which we have to know how to access and understand. The ability of 
proverbs and sayings to integrate the wisdom and experience of our forefathers into a 
short expression makes them not only excellent moral templates for behaviour, but 
also primal cognitive matrices on which to build upon  at least for the people who 
can interpret them adequately. But these forms of verbal folklore, seen as short and 

everyday situations, might be used for 

children into the Greek society and Greek language, through getting these children 
involved in equal peer-mates relationship with Greek children at the same age on the 
basis of the similarities between sayings and proverbs of the two neighbouring 
cultures. Mostly because of the geographical proximity of the two countries, there are 
a lot of similarities to be found between Bulgarians and Greeks with regard to the 
above folk genres. Additionally, because of their short size and ease of use, proverbs 
and sayings remain alive during everyday speech, even when people have moved 
outside their home country.  

 
RESEARCH AIM AND HYPOTHESIS 
The aim of the proposed research is to find, analyze and categorize a collection 

of Bulgarian and Greek proverbs and sayings whose literal meanings correspond, in 
order to develop a theoretical model of pedagogical interaction based on their 
similarities, which can be used to help the process of cultural integration of Bulgarian 

. This is also related to 
the main hypothesis of the proposed research, which is that the similarities between 
Bulgarian and Greek proverbs can be used as a cultural matrix for developing 
educational tools in the field of intercultural education between Bulgarian and Greek 
children. 
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METHODOLOGY:  
Five main research stages have been conducted so far: 
Stage I: Researching the official Greek educational materials in order to 

 
Stage II: Preparing a questionnaire for teachers and parents from the Bulgarian 

Sunday School in Athens, collecting proverbs and sayings in Bulgarian and Greek 
which are in use nowadays abroad; and analyzing the information from the 
questionnaires in order to identify the most popular proverbs and sayings whose 
literal meaning corresponds in both languages. 

Stage III: Selecting proverbs and sayings suitable for children aged 5-7.  
Stage IV: Additional selection of proverbs and sayings from bilingual 

publications (English and Greek; English and Bulgarian) dealing with proverbs in 
order to facilitate international understanding of the proposed research we have found 
corresponding proverbs and sayings in English. 

Stage V: Laying the foundation for the cultural integration model.  
During the first stage, we have researched some educational materials 

approved by the Greek Ministry of Education and Religious Affairs. This included 
materials for use in pre-school settings, in order to determine the place of proverbs 

materials for use in the first 
grade in school.  

We have used two official kindergarten resources: Greek Pedagogical Institute 
(2002) A Cross-thematic Curriculum Framework for Compulsory Education 

environments (Dafermou et al, 2006). As far as these two official documents are 
concerned there is no clear and specific reference to proverbs. But proverbs are 
extensively used in preschool settings (Kostinoudi & Sivropoulou, 2009; 
Kourkourika & Moraiti, 2007; Pagoulatou 2007; Sarakintsi, 2003; Panagiotidou & 
Sarakinidou, 2003).  

Kostinoudi & Sivropoulou (2009) use proverbs and sayings to test how 
children work individually and in small teams (4 children in each team) and to help 

and , etc. They use some pictures to 
 

 

       
 

In Kourkourika & Moraiti (2007) there have been published some materials 
about music in kindergarten and it is mention that there they utilize different kinds of 
texts (among them and proverbs), but there is no detailed reference apart that they 
will use proverbs,  among other texts. 
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The apple does not 
 

language activities aiming at their learning and understanding by children through 
different games. She uses very good rhyme to explain the core of proverbs to children 
(Genakou 2003, p. 315): 

   [It is a small phrase 
    with a big meaning. 

  It hides experience, it hides knowledge 
      it has humour and wisdom 
       and with only a few words 

  .   you avoid talking much.] 
Proverbs are used as pedagogical tools in Sarakintsi (2003). In a thematic unit 

ne of the activities was to read, write and draw the following 

loaves of bread and whoeve  
In a book by Hadzhimanoli (2005), proverbs and sayings are grouped by key-

words, combined with excellent illustrations, suitable for pre-school children. Each 
illustration features both the text of the proverb or saying (above the picture) and the 
literal explanation (below the picture). This kind of presentation is very useful, as it 
can help children understand proverbs and sayings most properly and it can be used 
by both teachers and parents. 

According to the use of proverbs in the Greek curriculum for Grade 1 (Greek 

target is the familiarization of children with texts of popular literature. Later in the 

encouraged to write and draw proverbs. They are given a task to collect the proverbs 
and make a book for them. Also, they are called to act out or sing about a proverb. 

Therefore, the conclusion after the review of the literature is that, while there is 
no special focus on proverbs and sayings in the curriculum, Greek teachers have 
some pedagogical directions for using them and they do use them during the 
pedagogical interaction in kindergartens, as well as in first grade at school. This 
means that the proposed model will have some basis to build upon. 

According to the second stage of the research, we have prepared questionnaires 
in Bulgarian and Greek language for collecting proverbs and sayings which are in use 
nowadays abroad. The questionnaires were given to: 1) teachers who work in 
Bulgarian Sunday School in Athens; 2) parents of children who attend the same 
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school (living in Athens and speaking Greek well); 3) students from Greece at the 
Faculty of Primary and Pre-

 Analyzing the 
collected questionnaires helped us identify the most frequent Bulgarian and Greek 
proverbs and sayings which are alive nowadays. We needed them for the third stage 
of the research where we have selected the proverbs and sayings most suitable for 
children at the age of five to seven years.  

After enriching the set through an additional selection of proverbs and sayings 
from bilingual publications - English and Greek (Stathes, 1998), we have also found 
corresponding proverbs and sayings in English (stage four) in order to facilitate 
international understanding of the proposed research. 

In the fifth stage of our research we have laid the foundation for the cultural 
integration model, putting in hierarchical order the selected proverbs and sayings 
with corresponding literal meaning in Greek and Bulgarian (Table 1). The idea is for 
this content to become the core of the model which will be finished in the fall of 
2010/2011 academic year. The principles, methods and forms of pedagogical 
interaction are also going to be explained in our next publication, when the 
approbation of the model will have been conducted. We expect our main findings to 
confirm the hypothesis that the similarities between Bulgarian and Greek proverbs 
can be used as a cultural matrix for developing educational tools in the field of 
intercultural education between Bulgarian and Greek children. 

 
Table 1:  

Bulgarian and Greek literally corresponding proverbs and sayings suitable for use 
in preschool age (with translation in English). 

N Bulgarian Proverb or Saying Literally corresponding 
Greek Proverb or Saying 

Similar by meaning English 
Proverb or Saying  

1   Thin as a stick. 

2   Hungry like a wolf. 

3   Shaking like a leaf. 

4  
 

Like two drops of water. 

5   (Arguing) Like cats and 
dogs. 

6   Playing with fire. 

7   Hanging by a hair (thread). 

8 
 

     
 . 

He cannot divide two 
 

9   Be on your toes. 

10    Standing on the edge. 

11 
 

    
   .  
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12
 ,   . 

He who chases many rabbits 
catches none. 

13 
  

      
   ,   
  ,   
 . 

 
stripes. 

14 
 

 
lie in it. 

15 
 

,    . You reap what you sow. 

16 
 

      
 . 

A blow with a word strikes 
deeper than a blow with a 
sword. 

17 
 

   , 
    . 

Swallow your pride. 

18 -   A word spoken is past 
recalling. 

19       
 . 

Measure twice, cut once. 

20       
. 

A friend in need is a friend 
indeed. 

21 

 

     
 . 

Birds of a feather flock 
together. 

22 
 

    ,  
   . 

Show me your friends and 
 

23        
. 

Someone who is wet is not 
afraid of the rain. 

24 
 

     
    . 

If you dig a hole for 
someone, you will fall in it. 

25     
 . 

A clear sky is not afraid of 
lightning.  

26 
 

  ,   
. 

When 
mice will play. 

27 
 

,     . All that glitters is not gold. 

28 -
 

    
. 

He who laughs last laughs 
best. 

*The underlined words have little differences in meaning. 
 
RESEARCH LIMITATIONS AND PRACTICAL IMPLICATIONS 
In the current publication we are presenting the findings from the aforementioned 

three stages of the research. However, the two most important stages are about to be 
conducted, namely finalizing the model, and proving it by approbation, to be carried 
out in a pre-school group in the Bulgarian school in Athens and in an Athens state 
kindergarten where there are children from Bulgaria. These stages are going to be 
conducted during the fall semester of acad. year 2010/2011. We have the consent of 
the principal and the teachers from the two Bulgarian schools in Athens to work 
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personally with the 10 Bulgarian children aged 5-7 years (Group A) who attend the 
preparatory groups at these schools during the next academic year. We are also 
arranging cooperation with an Athens state kindergarten, where a similar program 
will be adapted and organized with children of the same age in a kindergarten group 
(Group B) in which there will be children from Bulgaria. The two programs will be 
similar, but each will conform to the specific characteristics of the relevant group. In 
Group A, where the pedagogical interaction will be lead by myself, the main 
language will be Bulgarian and the supplementary language will be Greek (used for 
telling some specially chosen Greek tales, proverbs or riddles which have a lot in 
common with Bulgarian ones). In Group 2, where Greek teachers will work with the 
children under our supervision, it will be the opposite  Greek will be the main 
language, while Bulgarian will be the supplementary language. 

ORIGINALITY AND VALUE OF THE RESEARCH 
The current research is unique in its concept. Like any other intercultural 

education program, building and proving this kind of model for educational 
interaction always has a doubly positive impact: it benefits not only the Bulgarian 
children to be integrated, but also the Greek children, as part of the accepting 
environment. The necessity for development in this direction is also evident by its 
concurrence with relevant European directives (2000 Lisbon strategy, 2002 
Barcelona educational council, etc.), according to which the new role of the teacher is 
connected primarily with development of new pedagogical methods for increasing 
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Abstract: In article the problem a determinant of Historical Process is put. In work the 

inefficiency of existing forms and means of optimisation of social processes in the modern world - 
United Nations activity, and also the efforts directed on search of the all-European and World 
Values is convincingly shown. The author proposed the Social Technology which introduction will 
allow conservatively is offered the Historical Process. 
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Abstract: The present article provides a short overview of research on cultural differences as a 
predictor of cultural adaptation. Empirical and theoretical findings on the concepts of cultural 
distance and cultural fit suggest that cultural differences, on both the societal and the individual 
level, affect adjustment outcomes. Based upon a brief review on the topic of cultural adaptation, the 
article reflects the two constructs referring to past research in this field.  

 
1. Introduction 
Given the increase of individuals studying, working and living in a foreign 

country intercultural effectiveness has become more important than ever before. 
Especially in the context of international assignments, managers and experts acting 
appropriately and effectively in an intercultural environment are key factors for 
corporate success. As employees abroad, so called expatriates, often hold strategic 
positions within the company and represent a significant cost factor, it is essential to 
avoid decreases in performance, personal dissatisfaction and early returns. Failures of 
expatriates often have been attributed to cultural issues. (Stahl, 1998; Deller, 2004) 
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Against this background, in the past decades, there has been an increase in research 
on indicators of job performance and adjustment in foreign cultures; with focus on 
the latter (Hammer, Gudykunst & Wiseman, 1978; Ward, Bochner & Furnham, 2001; 
Stahl, 1998; Oguri & Gudykunst, 2002; Stahl & Caligiuri, 2005; Burke, Watkins & 
Guznan, 2009). The purpose of this article is to review the importance of cultural 
differences as one indicator of psychological and socio-cultural adjustment in a 
foreign culture.  

 
2. Cultural Adaptation  
Early theoretical approaches regarding intercultural contact view cultural 

adaptation as a one-dimensional construct and focus solely on psycho-emotional 
variables as its predictors (Lysgaard, 1955; Oberg, 1960; Gullahorn & Gullahorn, 
1963). Due to the limited explanatory power and lack of empirical proof of these 
early models, their theoretical and practical value as predictors of intercultural 
success is rather low (Stahl, 1998). Nowadays, there is consensus that cultural 
adaptation is a very complex, multi-
capable of functioning effectively in a culture other than the one he or she was 
originally 
by a variety of personal and situational variables. These set the parameters within 
which an individual finds a specific, personalized way of adaptation. It can be 
distinguished between variables on the societal level (macro perspective) and on the 
individual level (micro perspective). Furthermore, cultural adaptation comprises 
affective, behavioral and cognitive responses to these predictors and involves 
multifaceted social and psychological processes (Ward, Bochner and Furnham, 2001; 
Stahl, 1998). Searle and Ward (1990) as well as Ward & Kennedy (1993) 
differentiate between the following two theoretical dimensions of cultural adaptation: 

1) Psychological adjustment reflects theories on stress and coping. A new 
cultural environment is considered a stress-provoking life change that taxes 
adjustive resources and requires coping responses. Cultural adaptation is interpreted 
the same way as other stressing experiences. In order to adapt successfully to a new 
culture, individuals have to draw on personal and interpersonal resources as well as 
engage coping mechanisms. Psychological adjustment focuses on the emotional 
satisfaction, mood or well-being of the individual.   

2) Socio-cultural adjustment, on the other hand, is based on the cultural 
learning theory. In a foreign cultural environment individuals lack the social and 
behavioral skills of the new society which creates barriers to effective 
communication. Adaptation takes place by the acquisition of the necessary culture-
specific skills, the ability to negotiate in the host culture or general intercultural 
competence.  

According to Ward and colleagues (1990, 1993), both psychological well-
being and effective relationships with members from the host culture, are essential in 
cross-cultural transitions (Ward, Bochner & Furnham, 2001). 
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Black, Mendenhall and Oddou (1991) establish different, also very prominent, 
dimensions of adjustment: Interaction adjustment (variables on interaction with host 
country nationals), work adjustment (job related variables), and general adjustment 
(non-work variables). Selmer (2004) interprets these three dimensions as sub-
dimensions of the higher level construct socio-cultural adjustment. Hence, both 
concepts can be considered related and, therefore, do not conflict with each other.  

 
3. Cultural Distance as Predictor of Cultural Adaptation  

One situational variable on the individual level that affects the process of 
cultural adaptation is the construct of cultural distance. In the past 50 years, several 
conceptualizations of cultural distance have been introduced. The most prominent 
one goes back to the Dutch organizational sociologist, Geert Hofstede, who, in his 
research, distinguished four dimensions of national culture: power distance, 
individualism, masculinity and uncertainty avoidance. Later, in cooperation with 
Chinese colleagues, he added a fifth dimension, called long term orientation. In the 
course of his study of IBM employees in over 50 countries he published scores on 
each of the first four dimensions for most of the countries covered in his study. These 
form the basis for a comparison of cultures (Hofstede, 1984; Hofstede & Bond, 
1988).  

It is a robust finding in research on cross-cultural transitions that cultural 
differences between home and host culture are relevant factors in adaptation 

culture the more difficult the process of adaptation will be. Cultural similarity, on the 
other hand, increases adjustment and coping strategies (Church, 1982; Dunbar, 1994; 
Redmont, 2000; Ward & Kennedy, 1993; Waxin, 2004; Galkenko & Vijver, 2007). 

Greater cultural distance is accompanied by an increase in differing values, 
attitudes, habits and skills between two countries. It is, thus, associated with a more 
significant intensity of life changes and results in acculturative stress for the 
individual. Also, greater cross-cultural differences in how people communicate and 
differences in respective codes of conduct make effective interaction more difficult 
(Ward, Bochner & Furnham, 2001).  

It has to be noted that, despite this intuitively logical argumentation, there are 
restrictions to the perception of cultural distance as indicator of cultural adaptation. 
Recent empirical studies show that cultural similarity can be as difficult to adjust to 
as cultural dissimilarity (Selmer & Shiu, 1999; Selmer, 2007; Selmer & Lauring, 
2009). Common cultural heritage can intensify adjustment difficulties. Expatriates 
that are sent to a significantly different culture are aware of the existing cultural 
differences, expect difficulties and include them in their coping responses. Entering a 
very similar country, on the other hand, expatriates are less sensitive to, or even 
ignore, the minor cultural differences that do exist. Ensuing problems and difficulties 
that occur may be encountered to be deficiencies in themselves or host country 
nationals. Individuals from similar, almost identical countries also may be treated 
with less patience by host culture nationals. Additionally, it might be that in very 
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different cultures, enclaves of expatriates emerge that make adjustment easier for the 
individual (Ward, Bochner & Furnham, 2001; Selmer & Lauring, 2009). 

 
4. Cultural Fit as Predictor of Cultural Adaptation 
Managers that face the challenge of selecting the right employees for an 

international assignment, most of the time, have no influence on the cultural distance 
between the home country and the host country to which the expatriate is assigned to. 
Under the given cultural conditions they must select individuals which have 
appropriate skills and personality characteristics to easily adapt to a specific foreign 
culture and prove high performance abroad. Thus, in the context of international 
assignments, not the societal, but rather the individual level cultural differences are 
relevant. 

culture interact to shape the behavior of individuals and social grou
show a mix of personality characteristics but develop differences in the mean level of 
personality traits which might advance differing cultural practices. This proposition 
has been replicated in their own empirical research. Hofstede and McCrae (2004) 
found that all personality factors of the Five-Factor Model (Costa & McCrae, 1992) 

power distance, individualism, masculinity and uncertainty avoidance.  
As congruency between two cultures (with restrictions) increases cultural 

adjustment and coping resources, one may conclude that a personality profile that is 
respectively similar to the cultural profile of the host culture also advances cultural 
adaptation, more specifically the psychological well-being of the individual in the 

individual and host culture norms can predict cultural adaptation is, thus, strongly 
related to research on the construct of cultural distance. The cultural fit proposition 
supports the significance of the person-situation interaction as well as the importance 
of cultural context for the adaptation process (Ward & Chang, 1997). 

Such a culture-specific approach in the research on personality characteristics 
as indicators of cultural adaptation is supported by difficulties in predicting the 
influence of personality characteristics on adaptation outcomes on a general level. 
Some studies identified specific personality characteristics that facilitate cultural 
adaptation and, hence, promote intercultural success (Ward & Kennedy, 1993; 1990; 
Deller, 1999; Vetter, 2006). These findings, however, could not always be replicated 
in different cultural settings.  

Accord
many cases researchers have implicitly assumed uniformity in the predictive power of 
personality, without explicit regard for the cultural origins and destinations of 
sojourners. The interaction of these conditions may significantly affect the 

 
Ward and Chang (1997) have reviewed their reflections on the influence of 

esearch. In a sample of 
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139 Americans resident in Singapore they found that discrepancies in extraversion 
between sojourners and host culture norms were associated with increased 
psychological distress. The larger the discrepancies the more symptoms of depression 
were experienced.  

5. Conclusion 
Empirical and theoretical research on the topic of cultural distance and cultural 

fit suggests that cultural differences on both the individual and the societal level 
affect adaptation in a foreign cultural context to some extent. However, especially 
research on the construct of cultural fit is still very scarce. The study of Ward & 
Chang (1997) is limited to the personality characteristic of extraversion and to 
Americans in Singapore. Moreover, it has to be mentioned that a study on cultural fit 
by Ward, Leong & Low (2004) found no empirical support for the construct. The 
topic of culture-specific approaches on cultural adaptation and intercultural success 
merits further attention in future research. Ward and Chang (2004, p. 531) state that 

development of personnel selection techniques and intercultural training programs. 
As evidence suggests, understanding not only the host culture, but als
relationship to it, are important factors in predicting and facilitating adaptive 
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Abstract: This review paper presents the study of the phenomenon of "hangouts" as the 

statuses and roles in associations of people 
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on the basis of club entertainment. The results of preliminary interviews with a representative 
sample of this subculture, which allow to determine the most pressing areas for further work. 

Key-word: club subculture, hangouts, informal association. 
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INFORMATION SOCIETY 
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Abstract: There are shown that modern society is a postindustrial, or "information", in 
which the main instrument of intellectual operations is a personal computer with a smart interface. 
It is indicated that the computer representation of information, acting as a medium for intelligent 
operations, creates the conditions, forms and laws which determine, to some extent, especially 
mental processes of computer users. Assessing the consequences of this effect depends on its 
contribution to development thinking in the direction of its acquisition of traits of the creative 
process. 

Key-word: Information society, personal computer, smart interface, creative process. 
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ABSTRACT: 
indicates that the gender gap in school achievement is caused by the growing percentage of female 
teachers and a increasing feminine school culture. Recent studies on the effect 
gender show mixed results and suggest only a small positive effect of same-sex teachers. Perhaps 
not the gender itself but rather the attitude towards masculine or feminine behavior is crucial. 
Intercultural studies could help to answer this open question. 
  

1. INTRODUCTION: THE ARGUMENT OF FEMININE SCHOOLS 
In the last years there was a growing debate in Germany, whether schools are 

n the educational science in Germany but it has a long history 
in other countries (see Connolly, 2004).  

According to Helbig (2010) the argument of feminine schools has two sides: 
Firstly, the number of female teachers is rising and secondly, school culture has 

cooperative group work). 
Unfortunately, the discussion focuses nearly exclusively on the amount of 

female teachers in schools. 
 
2. THE GENDER GAP IN SCHOOL ACHIEVEMENT 
Looking at the participation rates in tertiary education from 1970 to 2007, the 

sixfold in this time, these of men only quadrupled (UNESCO Institute for Statistics, 
2009, p. 15). 

"Today, upper secondary graduation rates for females exceed those for males 
in 23 of 25 OECD countries and in all the partner countries for which total upper 
secondary graduation rates can be compared by gender. The gap is greatest in 
Denmark, Finland, Hungary, Iceland, Ireland, New Zealand, Norway, Portugal and 
Spain and in the partner country Slovenia, where female graduation rates exceed 
those of males by 10 percentage points or more" (Education at a glance 2009, 2009, 
p. 47). 

According to the UNESCO-data, gender parity for tertiary gross enrollment 
ratios in North America and Western Europe was reached in the early 1980s. The 
actual amount of gender disparity is comparable to the situation in the early 1970s  
but today men are at the disadvantage. This inequality is a little lower in Central and 
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Eastern Europe. In 2007, nearly all global regions have reached gender balance, even 
the Arab States, East Asia and the Pacific. Only in South and West Asia and the Sub-
Saharan Africa women are still at a disadvantage. Women in South and West Asia are 
comparably far from gender parity like men in North America and Europe (see 
UNESCO Institute for Statistics, 2009, p. 16). The situation of boys in German 
schools is very similar to those in most countries of the Western Civilization (see 
Diefenbach, 2008): 

- They are underrepresented among the graduates with a higher level of 
education and overrepresented among the graduates with a lower level of education 
or without any school leaving certificate 

- They get inferior grades in virtually all school years, at virtually each 
level of education and in virtually every school subject (and in the very few 
exceptions like mathematics the difference is constantly closing) 

In a nutshell, in Germany nearly all measures of school achievement suggest a 
gender gap with a disadvantage for boys. This is not the result of a new development; 
this gap exists at least since the mid-1980s (Kemnade, 1989). 

Looking at educational achievement in North America and Europe, you can 

of educational achievement go beyond gender parity. 
 
3. THE RATIO OF FEMALE TO MALE TEACHERS 
In the Western civilization the percentage of female teachers in primary and 

secondary education rose from about 65% in 1998 to about 71% in 2008 (Eurostat, 

own calculations). 
In 2006 the percentage of women among the teaching staff at all levels of 

education showed an OECD-average of 64,9%. Only in Turkey (45,9%) and in Japan 
(46,1%) were more male than female teachers. Some countries like Hungary, Italy 
and the Russian Federation (OECD partner country) have a percentage of female 
teachers with about 76%. With 63% female teachers, Germany lays slightly below 
the OECD-average. In primary education the OECD-average shows 79,5% females in 
the teaching staff. With 46,8% Turkey is the only country below equipartition. Again 
Hungary (96%) and the Russian Federation (98,5%) are at the other side of the 
distribution, whereas Germany has 84% females in primary education. 

The situation in pre-primary education is even more extreme with an OECD-
average of 96,8% quota of women and with Spain being the country with the lowest 
percentage of females (89,4%) (Education at a glance 2008, 2008).  

In summary, the schools within the OECD and its partner countries are clearly 
more feminine than masculine. Especially in the early years of education, female 
teachers are overrepresented. In secondary education female teachers are still slightly 
overrepresented but clearly underrepresented in tertiary education. 
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Research on the topic whether t

are graded inferior in mathematics, if the ratio of female teachers at a school is high. 
But this correlation is small and not existent for grades neither in the school subject 
German nor with regard to girls. 

Driessen (2007) observes that there are no differences between pupils with 
exposure to few or many male teachers in primary school. But some of his variables 
showed statistical
perceptions but not grades or graduation statistics. In my opinion, the results of 
Driessen (2007) offer evidence for a small positive effect of more male teachers 
during primary school. 

A higher rate of male primary teachers correlates with a lower 
overrepresentation of boys without any graduation (r = -.529) and with a lower 
underrepresentation of boys reaching the matriculation standard (r = .754) in 
Germany (Diefenbach & Klein, 2002, p. 953). 

In a Greek study several significant gender differences in teachers' evaluations 
of their students were found. The results for primary schools suggest that female 

secondary school the opposite was true (Hopf & Hatzichristou, 1999). Unfortunately 
the sample of this study was very small.  

-
that students profit from same-sex teachers. In contrast, Neugebauer, Helbig and 
Landmann (2010) found virtually no evidence for this hypothesis. However, their 
study was limited to the primary stages of education. The results of Dee (2007) 
indicate that  at a later student age  assignment to a same-sex teacher has various 

 
In a Swedish study on upper-secondary students, Holmlund (2008) found no 

evidence that gender interactions play an important role in explaining the gender gap 
in general. But there was a positive effect for male students by having a same-sex 
teacher in the subject Swedish language. (Holmlund & Sund, 2008) 

All together, there seems to be some, but not overwhelming, support for the 
same-sex hypothesis. Intercultural studies on this subject are clearly missing. Perhaps 
such studies can answer the question, why the results vary widely from country to 
country.  

 
5. CONCLUSION / DISCUSSION 
The development within the educational systems of the Western civilization 

since the early 1980s show two clear analogies: an increasing amount of female 
teachers and an increasing gap between the boys and girls school achievement to the 
disadvantage of boys. Studies on the e
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mixed results, but seem to suggest a positive (but small) effect for boys having male 
teachers.  

ial and ethnic groups in the United States. This 
hypothesis states that there is a mismatch between the culture of ethnic minority 

 (see Gregory, 
Skiba, & Noguera, 2010). There might be also a discrepancy between the culture of 

 
A similar approach can be adapted from the temperament research: Thomas 

and Chess (Thomas & Chess, 1980) notice that there has to be a goodness of fit 
between the temperament of a child and the expectations of his parents for an optimal 
child development. This was adapted to the school environment (Berg, Scherer, 
Oakland, & Tisdale, 2006). The results of this study show that teachers expect 
different behavior from boys and girls a
behavior.  

William Pollack suggests that boys hide their true personality at school and 
play a role, which according to them is compatible with school culture (Pollack, 
1998, p. 60). There is a similarity to the research on ethnic groups, where some 

(Townsend, 2000, p.  
Researchers should keep in mind that it is not random which kind of person 

chooses the profession teacher and also not who becomes a primary and a secondary 
teacher. With educational professions in general and especially primary education 

b Therefore not the gender 
itself but rather the attitudes towards masculine or feminine behavior may play an 
important role in school research. This could explain why some studies found only 
little or even no effect on students having a same-sex teacher.  

There are other alternative explanations: For example, the previous discussion 
in Germany focused heavily on the growing percentage of female teachers but missed 
the point that since 1975 women were overrepresented as teachers in early 
educational settings. And in the years between 1960 and 1975 the ratio of male to 
female teachers was even nearly equal (Roisch, 2003). This development is very 
similar to those in other Western European countries (see Connolly, 2004). 
Therefore, it seems highly unlikely that the gender gap was caused solely by a change 
in the gender distribution of the teaching staff. Instead of that, the gap should have 
been caused by the interaction of multiple factors.  

One might sus
attitude towards school. There is extensive research showing that girls are more study 
orientated than boys: Even in their early years of school girls like to study more and 
they have a more positive attitude towards school (Bos et al., 2005; van Houtte, 
2004). Girls are also more self-disciplined than boys and consequently they spend 
almost twice the time on homework (Duckworth & Seligman, 2006). This pattern 

100



CULTINTEGRIM 2010  International Conference  Odessa, Ukraine  09.10. 2010  
 

101 
 

seems to be consistent and stable in the Western Civilization (Kessels, Warner, Holle, 
& Hannover, 2008; Steinmayr & Spinath, 2008; Wirt, Snyder, Sable, Choy, Bae, 
Stennett et al., 1998, p. 262). Whether this is  at least partially  a result of a 
feminine school culture remains an open question. 

However, we should keep the following in mind: The hypothesis of an 
increasing feminine school culture has high face validity  though it has not been 
empirically proven yet. Also it is highly unlikely that there has been a worldwide 
shift to more feminine school culture to the exactly same extent. Even for the 
Western civilization or for Europe this is very unlikely. So there should be 
intercultural differences, but unfortunately intercultural studies on this subject are 
lacking. 
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ON THE CONCEPT OF CIVIL SOCIETY AND THE DIFFERENT 
 

 
Mariya Dimitrova Pavlova 

 
 

No matter how broad the topic of civil society may seem, this article attempts 
to re-present it from the standpoint of sociology, namely by the conception of Jeffrey 
C. Alexander. 

 
A topic of enormous discussion and dispute throughout the history of social 

thought, Jeffery C. Alexander defines civil society as a sphere or subsystem of 
society that is analytically and empirically separated from the spheres of the political, 
economic and religious life. What is more, civil society is a sphere of solidarity in 
which abstract universalism and particularistic versions of community are tensely 
intertwined. It is both -
relation between universal individual rights and particularistic restrictions on these 
rights to be studied empirically. As a whole, the term civil society traditionally 
describes a form of social organization, neither economic nor political, where 
democracy, liberty and widespread solidarity are essential regulatory concepts. 

The position of the American sociologist is that there is a society that can be 
defined in moral terms, a moral community with organizations of its own: the courts, 
institutions of mass communication, public opinion polls. Civil society, however, is 
not merely an institutional realm. It is also a realm of structured, socially established 
consciousness, a network of understanding that operates beneath and above 
institutions. As Jeffrey Alexander names it, this is the subjective dimension of civil 
society and if we want to study it we must recognize and focus on the distinctive 
symbolic codes that constitute the very sense of society for those who are within and 
without it. 

The codes supply the structured categories of pure and impure into which every 
member, or potential member, of civil society is made to fit. Pure and impure 
categories do not develop merely as generalizations or inductions from structural 
position or individual behavior. They are imputations that are induced from the 
internal logic of the symbolic code. But how can we define the symbolic code? As 
the author says the symbolic code is the historical residue of diverse movements in 
social, intellectual and religious life- of classical ideas, republicanism and 
Protestantism, Enlightenment and liberal thought, of the revolutionary and common 
law traditions. The cultural implications of these movements, however, have been 
drawn into a highly generalized symbolic system that divides civic virtue from civic 
vice in a remarkably stable and consistent way. In this respect we can speak of a 

117



CULTINTEGRIM 2010  International Conference  Odessa, Ukraine  09.10. 2010  
 

118 
 

binary discourse of the symbolic code and civil society as a whole. The civil 
discourse conceptualizes the world into those who deserve inclusion and those who 
do not. When citizens make judgments about who should be included in civil society 
and who should not, about who is a friend and who is an enemy, they draw on that 
systematic, highly elaborated symbolic code. 

As far as the binary discourse is concerned, it is schematically presented by the 
dichotomies in the discursive structures of social motives, social relationships and 
social institutions. Code and counter-code posit human nature in diametrically 
opposed ways on which basis distinctive representations of social relationships can be 
built that extend to the social understanding of political and legal institutions 
themselves: 

TIONS 
 
Democratic code Counter-democratic code 
Rationality and responsibility Irrationality and irresponsibility  
Open and honorable  Secret and self-interested 
Law and equality Power and hierarchy 
          
  
 
CIVIC VIRTUE    CIVIC VICE 
   
Friends       Enemies 
- - - - - - - - - - - - - - - - - - -                - - - - - - - - - - - - - - - - - - - - - -  
Discourse of liberty      Discourse of repression 
 
Presented in this way, one can conclude that the discourse of civil society is not 

only binary, but also concrete and not abstract. It can be applied to every society with 
its specific groups and actors. The dichotomy of the civil discourse, for instance, is 
observed in both democratic and communist societies in periods of tension, crisis and 
not only.  

civil society? In other words, is it possible to bind assimilation, hyphenation and 
multiculturalism as forms of civil participation with the distinction of liberty and 
r
incorporation: 

ASSIMILATION 
Assimilation has been by far the most common way in which the historical 

expansion and revision of the civil sphere have taken place. In assimilative 
incorporation, members of primordially denigrated groups are allowed and often 

primordial identities. Because civil competences are always interlarded with 
particular identities, any mode of incorporation must focus on the public construction 
of public identities, on how the civic competences of core groups are related to the 
abilities of subordinate ones. 
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Assimilation is possible by means of socialization channels such as education, 
interaction or mass mediated representation. What people whose identities are 
polluted learn is how to express civil competence in a different kind of primordial 
way as whites rather than as blacks, as northwest Europeans rather than as eastern 
Europeans, for example.  

response to the contradiction between public civility and private particularity that has 
marked modern mass societies from their very beginning. That is because it can be 
achieved without appearing to challenge the established primordial definitions of 

 
HYPHENATION 

Assimilation is an unstable process. In social systems that have weaker and less 
autonomous civil spheres, this instability can lead not to a widening but to a 
narrowing of primordial identities. On the contrary, in social systems with relatively 
stronger civil societies, the insta
direction. This has a positive aspect- outsider qualities are viewed in a less negative 

possibility of forming stronger and deeper cross-group bonds that bridge these 
particularities is viewed more positively as well. In this manner, the emergence of 

suggesting fluidity in the interchange of primordial particularities and, at the same 
time, contributing to the creation of a common collective identity that may be neither 
core nor peripheral in itself. 

MULTICULTURALISM 
 

- -changing, integrative 
actor who has the desire and ability to put himself in the shoes of the other- a person 
who is always in the process of becoming a part of and apart from a given cultural 
context ( = intercultural community). 

Later on, in mid 1990s, multiculturalism takes on a new meaning. It is 
associated with difference and one can speak of separated interactional communities.  

As far as the conservatives are concerned, they blame the multiculturalists for 
reintroducing divisions, differences in society that intensify resentment and 
antagonism, defining multiculturalism as a new form of particularism. 

Jeffrey Alexander supports none of these definitions, not even the consensual 
ideal of a multicultural society as a social system of insulated but equally empowered 
groups who, rather than experiencing some shared solidarity, would simply grant 

fact, Jeffery Alexander proposes an alternative model of incorporation in 

civil integration. Multicultu
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of out-groups in terms of the discourse of liberty rather than repression. It also opens 
up the possibility not just for acceptance but for understanding of others. In 
multiculturalism, the universal is particularized while in assimilation and 
hyphenation, the particular is universalized. Thus noncore primordialities become 
publicly displayed and folded into the culture of authenticity and diversity which is 
one of the most distinctive achievements of modernity. 

Having defined the varieties of civil incorporation, one should point out that in 
practice, assimilation, hyphenation and multiculturalism blend into one another. As 
far as he term incorporation is concerned, it is oriented towards the possibility of 
closing the gap between stigmatized categories of persons and the utopian promises 
that in principle regulate civil life, principles that imply equality, solidarity and 
respect among members of society. Incorporation is also a process that proceeds 
along extraordinarily complex paths, extending from micro interactions, such as 
intermarriage, to macro arenas like labor markets. Insofar as social systems contain a 
civil dimension, members of their core groups always face the imminent question of 
whether in regard to a particular category of excluded persons this gap should be 
closed. Should the incorporation of this particular group into civil society proceed? 
How?  

Well, this can be achieved in three very different ways- assimilation, ethnic 
hyphenation and multiculturalism. 
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ACCULTURATION GOALS AND INTERCULTURAL  
COMPETENCE AS PREDICTORS OF SUCCESSFUL  

SOCIO-CULTURAL ADAPTATION  
 

Dr. Liudmyla Smokova  
Institute of Postgraduate Education  

Odessa National I. Mechnikov University, Ukraine 
 

Abstract: This presentation focuses on the connections between intercultural competence 
and specific attitudes toward acculturation of Minority in Germany to the host culture. We have 
sought to explain how the Intercultural Sensitivity determines acculturation expectations of the host 
society, hence the intercultural interaction between immigrant and members of the majority group. 
The success of the intercultural contact and the process of psychological adaptation of the minority 
though will depends largely on what is the assistance of the host society in the acculturation 
process. The relevant questions in this regard are: what is the notion of the dominating society on 
how the foreigners could be integrated (acculturation ideology) and to what extend the intercultural 
competence determines that the interaction with the minority group is viewed as valued and desired 
for the members of the majority group? 
Intercultural competence was examined with scales like Cultural Empathy, Openmindedness, 
Emotional Stability, Orientation to Action and Flexibility. The participants of the experiment were 
306 representatives of the title nationality members of Germany and 64 Russian-speaking 
immigrant undergraduates and workers. 

Key words: intercultural competence, acculturation orientations, socio-cultural adaptation, 
cultural integration 
 

INTRODUCTION  
During the last decades the mass mobility, international migration and other 

forms of intercultural encounters have become prominent in many parts of the world.  
Every year over half a million of people come to the EU countries using different 
illegal channels, and 400 000 more officially seek shelter on the European continent. 
Enhanced interaction between the different cultures increases the necessity of 
practical and theoretical knowledge of factors for successful intercultural adaptation.  

Migration causes permanent processes of acculturation, involving migrants but 
also members of the mainstream society.  process 
of cultural change and adaptation that occurs when individuals from different cultures 

This definition implies that both cultural 
groups are influenced by their mutual intercultural contacts and transformed of their 
respective cultures as a way of adapting to one another (Berry, 1997; Sam, 2006). 

Consequences of such contact can be either cultural dualism- coexistence of 
cultures without violent internal imposing of one culture over the other, or 
assimilation- total and systematic oppression and discrimination of one culture over 
the other.  
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Results of surveys reveal that successful socio-cultural adaptation of minority 
groups is accomplished through the acquisition of adequate social and behavioral 
skills necessary for successful interaction with members of the host culture, i.e. by 
choosing an integration strategy (Berry, 1997; Schmitz, 2001). However, the 
achievement of successful adaptation and cultural integration depends not only on the 

lturation orientations (assimilation, integration, separation and 
marginalization), but also on the involvement of the host majority members in the 
acculturation process, on what acculturation goals they have and on how they can 
shape the acculturation orientations of immigrant groups.  

Host intercultural competence and predisposition are also major variables in 
the structure of cross-cultural adaptation and interaction. They facilitate or inhibit 
intercultural transformation (Gudykunst & Mody, 2001). IC as a type of behavior is 
defined by the knowledge of the native and other cultures, by the ability to accept the 
socio-cultural differences, by the respect for the others and by the ability to live and 
act successfully together with people of other cultures, languages and religions 
(Paelman & Verlot (2003). 

If we refer to the results of socio-psychological research examining various 
aspects of intercultural competence, we can see that the structure of the construct 
consists of three main components: 

 cognitive dimension- (knowledge of their own culture and other cultures, 
knowledge of techniques to prevent and resolve intercultural conflicts; methodical 
readiness to work in a multicultural classroom, etc.), 

 value-affective dimension- (developed system of humanistic values and 
value orientations, consistent with the principles of multiculturalism, positive ethnic 
identity, tolerance); 

 behavioural dimension - (the level of formation of intercultural 
interaction skills; ability to apply methods of pedagogical work in a multicultural 
team; humanistic-oriented style of pedagogical interaction, etc.) (Sercu 2004; 
Spitzberg & Cupach, 1984). 

This study, respectively, investigates how the intercultural competence of the 
host society members in Germany relates to their acculturation goals and attitudes 
towards immigrants. 

 
QUESTIONS AND HYPOTHESES  
Research in cross-cultural psychology has shown that two interacting cultural 

groups have different preferences for acculturation strategies and, as a result of this 
conflict, the dominant host majority has problems in interaction with minority groups 
(Sam & Berry, 2006; G. Barrette et al., 2004). Host majority members can shape the 
acculturation orientations of immigrant groups.  

Hypothesis 1: Acculturation goals with which the sample of the new 
Germans  identifies itself will significantly differ from the acculturation strategies, 
adopted by the minority group. Acculturation goals of host society and acculturation 
strategy of migrant group are related. 
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In literature host intercultural competence is the major variable in the structure 
of cross-cultural adaptation and interacts. It facilitates or inhibits intercultural 
transformation (Gudykunst & Mody, 2001). This makes it a important indicator of 
socio-cultural adaptation and cultural adjustment.  

Hypothesis 2: Intercultural Competence by host society members has effect on 
predicting acculturation goals. 

Hypothesis 3: Intercultural competence by host society members influence on 
attitudes towards migrant groups. 

Hypothesis 4: Intercultural competent may function as a mediator in 
relationship between acculturation goals and attitudes towards migrants.  

 
SAMPLE AND METHODS 
Participants in this survey were native German undergraduates and workers (N 

= 306; 68,3 % female and 31,7% male) as well as Russian-speaking immigrant 
undergraduates and workers (N = 64; 74,8% female and 25,2% male).  

The age of the interviewed people lies between 18 and 55 (M = 25.53; 
SD=9.56 and the median is MD=23.5 years). 67,2% of the German sample are 
students and 32,8% work full time. 24,7 % of the participants with immigrant 
background are students while 75,3% are workers. 

 
Data Collection:  
The results of this study were gathered by administrating anonymous 

Questionnaire:  
 Multicultural Personality Questionnaire (MPQ) developed by Van der 

Zee, K.I. and Van Oudenhoven, J.P. (2000). The questionnaire has scales for Cultural 
Empathy, Open-mindedness, Emotional Stability, Orientation to Action and 
Flexibility (Van der Zee, & Van Oudenhoven, 2000). 

 Scales for acculturation strategies (acculturation goals) based on the 
model of Berry (1997). Variables: acculturation strategies/goals - integration, 
assimilation, separation/segregation, and marginalization / exclusion.  

 Scale for measuring of hostility towards immigrants (Wetzels, Gabriel, 
Pfeiffer, 1998).  

 Scale for Attitudes towards the out-group developed by Waldzus et al. 
(2003). Variable: sympathy, willingness for intergroup contact, favorable behavioral 
intentions towards the out-group and tolerance towards out-group  

 
RESULTS AND DISCUSSION  
The acculturation orientations of both studied groups were compared. Results 

reveal that the referred acculturation goals, endorsed by the German host majority 
members towards immigrant members, are integration (M: 3.71) and assimilation (M: 
3.25), while segregation (M: 2.74) and exclusion (M: 2.26) are at least endorsed. By 
immigrant members the order of orientation preference is different. Most strongly 
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supported is again integration (M: 3.75). Separation is moderately endorsed (M: 
3.06), whereas assimilation (M: 3.00) and marginalization (M: 2.23) are at least 
approved acculturation orientations.  

A comparison between the preferred acculturation orientations of both cultural 
groups gave statistically significant results. Immigrant members prefer separation to 
assimilation (t= -3.926, df = 346, p = .000), while host majority members- 
assimilation to segregation (t= 3.598, df = 345, p = .000).  
 

3,71

2,74

3,25

2,26

3,75

3,06

3

2,23

0 1 2 3 4

integration

separation / segregation

assimilation

marginalization / exlusion

Immigrant members German host majority m mbers

 
FIGURE 1. German majority members' acculturation goals towards immigrants and 
Russian-speaking  acculturation strategy. 
 

Pearson product correlations revealed meaningful negative correlations 
between immigrant orientation- integration and host goal- exclusion (r = -.809**; p = 
.000), and between host goal- assimilation and immigrant orientation-separation (r = -
.572**; p = .000).  

The results indicated that host Intercultural Competence is correlated with 
acculturation goals (Table 1). Cultural Empathy is slightly associated with 
assimilation (r= -.129*;  < .01), integration (r= .152*;  < .001), segregation (r= 
.115*;  < .01) and exclusion (r= -.165*;  < .001). The variable openmindedness has 
a moderate correlation with integration (r= .273**;  < .001), assimilation (r= -
.218**;  < .001) and exclusion (r= -.202**;  = .000).  

The correlation analysis shows that host Intercultural Competence has 
influence on the Attitudes towards the out-group. Cultural Empathy is highly 
associated with favorable behavioral intentions towards the out-group (r= .388; p < 
.001) and with willingness for intergroup contact (r = .276; p = .000). 
Openmindedness is significantly associated with sympathy (r = .296; p = .000), 
willingness for intergroup contact (r = .416; p = .000), favorable behavioral intentions 
towards the out-group (r= .402; p= .000) and tolerance towards the out-group (r= 
.150; p= .028). Orientation to Action is slightly related to sympathy (r= .138; p = 
.042) and favorable behavioral intentions towards the out-group (r =0,140; p = .040). 
Flexibility is highly associated with tolerance (r = .166; p = .015), sympathy (r 
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=0,205; p = .002) and favorable behavioral intentions towards the foreign group (r = 
.175; p = .01). 

There is also a negative correlation between Hostility towards minority groups 
and Open-mindedness (r = -.232; p = .001), Flexibility (r = - .203; p = .010) and a 
positive correlation on a significant level with Emotional Stability (r = .113; p = .04). 
Simple regression analysis shows that emotional stability is a predictor for exclusion 

- .194*, p < .001 p < .001; 216). The hostility 
towards immigrant groups is predicted by flexib - .206*; p = .000), emotional 

p < .01) and open- - .167*; p < .001; 483).  
 

TABLE 1 
 Correlations between Intercultural competence components and Acculturation 

goals and Attitudes towards the out-group 
 

 Cultural 
empathy  

Open-
mindedness  

Orientation 
to action  

Flexibility  

Integration  r= .152*  
 

r= .273**  
01 

  

Assimilation  r= -.129*  
 

r= .274**  
01 

  

Segregation  r= .115*  
 

   

Exclusion  r= -.165*  
01 

r= -.202**  
= .000  

  

Hostility towards 
immigrants  

 r = -.232** 
p = .001 

 r = - .203** 
p = .010 

Sympathy   r= .296**  
p= .000  

r= .138*  
p< .01  

r= .205**  
p< .001  

Willingness for intergroup 
contact  

r= .276**  
p= .000  

r= .416**  
p= .000  

  

Favorable behavioral 
intentions towards the out-
group  

r= .188*  
 p< .001  

r= .402**  
 p= .000  

r= .140*  
 p< .001  

r= .175*  
p< .01  

Tolerance towards out-
group  

 r = .150*  
p < .01  

 r = .166*  
p < .001  

 
When checking for a mediation effect, we have found that the contribution of 

intercultural competence does not make a significant effect on the relationship 
between acculturation goals and attitudes towards migrants.  

CONCLUSIONS  
We also found many strong links between the components of intercultural 

competence and the attitudes and behaviours towards migrants. 
In conclusion, this report emphasized that IC plays a major part in intercultural 

interaction. Understanding the relationships between IC and acculturation strategies 
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can help social scientists develop and apply adequate methods and give suggestions 
for the development of acculturation programmes. 

The results of this study support hypothesis that there is a significant difference 
between acculturation strategies adopted by the minority groups and acculturation 
goals of the host majority members. While the German host majority members ture 
expect immigrants to be assimilated into their new host society, the immigrants 
themselves prefer a strategy of separation. Both cultural groups choose integration as 
the preferred strategy for intercultural interaction. These findings are congruent with 
previous studies (Bourhis & Dayan, 2004). 

orientation. The highest levels of assimilation result in a stronger movement towards 
the separation strategy by immigrants. 

The study also revealed that the IC components influence the acculturation 
goals of the host majority group with regard to attitudes towards the out-group. 
Higher indicators of emotional stability enforce the choice of integration and 
diminish the movement towards exclusion. A high level of cultural empathy and 
openmindedness helps the choice for integration and makes the choices of 
assimilation and exclusion less  probable. 

: This research was made possible thanks to a grant from the 
German Academic Exchange Service (DAAD). The author remain solely responsible 
for the views and interpretations presented in this paper. 
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VALUE ATTITUDES IN SOCIAL CHANGE 
(comparative study of Bulgarian and Ukrainian students) 

 
Dr. Velislava Chavdarova  

 
 

Abstract: The change of the value attitudes is conditioned by a number of determinants, 
some of which are socio-psychological, social, nationally-specific, personally-determined, etc. The 
most sensitive to dynamic social trends are students, who are the subject of this research. With the 
purpose to outline the nationally specific characteristics of the change in the value attitudes in the 
period September 2007 - March 2008, we carried out a cross-cultural survey of two groups of 
students  Bulgarian and Ukrainian  using the methods of Rokeach and Schwarz.  In applying 
them we identified different cores of the value system and different category and dimensional 
structure of the two surveyed groups.   
 

The investigation of the values and the value orientations, individually as well 
as on a group level, is particularly a question of present interest in the situations of 

 
The individuals face a choice of values, which on the one hand appears in their 

worldview and, on the other hand determine both their individual and group 
behaviour. In the contemporary Bulgarian scientific practice the most comprehensive 
and deep applied research of the values on an individual and group level in the 
context of intercultural research, are carried by Kr. Baychinska (Baichinska,1994, 
1998, 1999). The comparative studies which are an object of our further scientific 
research, are one of the approaches, which give the opportunities for diagnosis of the 

factors among which are the psychological, social, nationally-specific, social-
economic, etc. 

The varification of the category value puts it in relation with the terms attitude 
and conviction. The attitudes are defined as predispositions towards the different 
social objects. We stand on the opinion that the value attitudes are both an element of 
the social regulatory system and the subjective perceptions of the contemporary 
individual (Klincharski, 1989). Therefore the social attitudes of the personality are a 
subjective element of the objective values and accepting these values is a function of 
the process of socialization. 

Relying on the thesis that the students are that part of society which to a great 
extend reflects the liberal social trends (Baychinska, 1994), we carried out a 
comparative study of 165 Bulgarian and 173 Ukrainian students from different 
majors at St.St. Cyril and Methodius University of Veliko Tarnovo and Ivan Franko 
National University of L'viv (Western Ukrain). 
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The purpose of this study is the comparison between the individual and the 
national value attitudes under the conditions of social change and differentiating the 
characteristics of the value model of Bulgarian and Ukrainian students. 

We set the following tasks: 1. To find out the national specificity in the core 
value system of Bulgarian and Ukrainian students. 2. To diagnose the national 
peculiarities, the categorical structure of the value system in the two observed 
groups.3. To set the dimensional structure of the value system of Bulgarian and 
Ukrainian students, using a comparative analysis of the results. 

Our research hypothesis is based on the statement that there are significant 
statistic differences in the core of the value system of the researched people, which 
are nationally specific.  

1. Among the Bulgarian students dominate the value priorities which are based 
on the self-approved liberalism (Baychinska, 1994), which includes a combination of 
value attitudes relevant to self-approval tendencies (confidence, knowledge, secured 
life, interesting job, public recognition) and rigidness towards changes. 2. Among the 
Ukrainian students dominate the value priorities which are based on the self-approved 
conservatism, which includes a tendency towards relations with the others (good 
friends, creative work) combined with rigidness towards changes. 3. Typical for both 
groups is the tendency towards the approval of individualistic type of value attitudes. 

diagnostics of the terminal 
examining the categorical and dimensional structure of the value system adapted to 
fit the Bulgarian conditions and presented to us after a corresponding training by Kr. 
Baychinska. 3. Statistical methods of analysis  
average in independent samples, factor analysis and linear discriminant analysis. 

The usage of these methods is based on the main approaches formulated by Kr. 
Baychinska for an applied analysis of the value attitudes. 

 
1 Structural-  

The author determines the values as preferable models of conductor end-states goals, 
located in the continuum of importance. Rokeach takes the value orientations as basic 
conviction of the individual regarding desirability, appropriateness, having 
compulsory set goals and the behavioral repertoire of techniques to achieve. 
Therefore, value is sustainable conviction, whose specific style of behavior or way of 
existence, are personally or socially preferable, unlike the opposite way of behaviour, 
personal or group existence.
unrelated to any object or situation, representing personal beliefs about ideal models 
of behaviour and ideal terminal goals. Examples of ideal models of behaviour are the 
search of truth and beauty, the maintenance of order and cleanliness, behaviour that is 
sincere, fair and compassionate, etc. (Rokeach, 1968:124). 

Values form a system in terms of their importance. Therefore from a 
methodological point of view Rokeach assumes that the study of values should be 
carried out through their ranging. 
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This method is based on the need to reflect the phenomenology of value 
choices. According to it value choice and every other behavioral choice is more a 
result of the ranging process rather then of scaling. Ranging itself has its own 

 (Rokeach, 1968:124). so called direct test 
methods and are built on a vertical hierarchical structure model. 

The following table contains the average results of a comparative analysis of 
the characteristics of the two surveyed groups of students, implemented with the 
methods of Student. 

 
Table 1 

 Results of the comparative analysis by the test of Student 
 

 On the average Bulgarians On the average Ukrainians t(286) p 
Active and busy life 8.455 8.605 -0.286 0.775 
Life wisdom 8.686 8.425 0.434 0.665 
Health 3.421 8.754 -11.430 0.000 
Interesting job 9.950 2.826 15.681 0.000 
Beauty of nature and  art 13.331 13.892 -1.072 0.285 
Love 6.884 5.802 2.159 0.032 
Life of independent means 9.107 8.605 0.814 0.416 
Good and true friends 7.355 6.503 1.822 0.069 
Public recognition 12.041 11.054 1.702 0.090 
Knowledge 8.678 11.174 -4.869 0.000 
Productive life 11.058 10.581 0.917 0.360 
Development 7.760 10.216 -4.919 0.000 
Entertainment 12.157 8.904 5.949 0.000 
Freedom 8.017 7.359 1.161 0.246 
Happy family life 9.256 13.246 -7.208 0.000 
Happiness for the others 12.893 14.144 -2.563 0.011 
Creative work 13.579 8.323 10.153 0.000 
Self-confidence 7.711 12.096 -8.528 0.000 

 
The table shows that the core value system of Bulgarian students includes 

health, love, good and true friends, self-confidence and development. Lowest is the 
importance of the values happiness for the others, beauty of nature and art and 
creative work. 

The core value system of the Ukrainian students includes the values: 
interesting job, love, good and true friends, self-confidence and development Lowest 
is the importance of the values happy family life, beauty of nature and art and 
happiness for the others. 
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The following table shows the results of the comparative analysis of the 
 

 
Table 2 

Results of the comparative analysis by the test of Fisher 
 

 On the average 
Bulgarians 

On the average 
Ukrainians F(120,166) p 

Active and busy life 4.506 4.331 1.082 0.635 
Life wisdom 4.935 5.105 1.070 0.696 
Health 3.554 4.146 1.361 0.074 
Interesting job 3.851 3.772 1.042 0.800 
Beauty of nature and art 4.172 4.539 1.184 0.328 
Love 4.643 3.842 1.460 0.024 
Life of independent means 5.506 4.917 1.254 0.178 
Good and true friends 4.211 3.693 1.300 0.118 
Public recognition 4.864 4.859 1.002 0.983 
Knowledge 4.420 4.200 1.108 0.540 
Productive life 4.547 4.213 1.165 0.363 
Development 4.157 4.199 1.020 0.915 
Entertainment 4.299 4.772 1.232 0.225 
Freedom 4.539 4.881 1.156 0.399 
Happy family life 5.344 4.047 1.744 0.001 
Happiness for the others 4.670 3.609 1.674 0.002 
Creative work 3.898 4.626 1.408 0.047 
Self-confidence 4.495 4.166 1.165 0.363 

 
To assess the competitive differential effect of different values on one of the 

two nationalities we apply the linear discriminant analysis. The results are listed in 
the following table. The factor variables are determined by selection, using the 
backward stepwise method. 

Table 3 
Results of the discriminant analysis 

 
Wilks' Lambda = 0.299; F(6,281) = 109.45; p<0.001 
 Partial Lambda F(1,281)-To-Remove p-level 
Health 0.843 52.340 0.000 
Interesting job 0.769 84.554 0.000 
Knowledge 0.949 15.065 0.000 
Happy family life 0.929 21.358 0.000 
Creative work 0.901 30.801 0.000 
Self-confidence 0.906 29.202 0.000 
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The model incorporates the variables with the highest discriminant power, 
selected using a specific statistical criterion. All variables used have a very strong 
discriminant significance [p<0.001]. The model has a high classification capacity of 
known cases, which is shown in the following table.  

Table 4. 
 

 
Correct 
predictions 
percentage 

Predicted 
Bulgarians 

Predicted 
Ukrainians 

Observed Bulgarians  88.43 107 14 

Observed Ukrainians 95.21 8 159 

Total 92.36 115 173 
 
The linear discriminant model does not predict only 22 cases out of 288. After 
analyzing the data obtained, the following conclusion can be made: 

1. This model shows that136 (81%) of the cases from the Ukrainian sample can be 
classified (ID = 5)  without priority 

 other 23 (14%) of the cases of the Ukrainian sample can be classified (ID 
= 15)  interesting but creative work but without particular 

 
2. In the case of the Bulgarian sample 143 (85%) of the cases could be classified (ID = 

19) as preferring relatively dull and non- creative work with an emphasis on health 
 

3. The above classifications are in their essence a linguistic values typification of the 
two populations. 

4. There is a significant difference in the core value system for Bulgarian and Ukrainian 
, while for the Bulgarian 

students the focus in the core of the value system is health. 
5. Neglect of values as beauty of nature and art, life wisdom, happiness for the others 

and creativity is typical for both the Bulgarian and the Ukrainian students 
6. The situation of a long social transition leads to affirmation of material comforts, 

including life of independent means, social recognition, productive life and 
devaluation of the existential values as worldly wisdom and creativity. 

7. 
which in our view is conditioned by the similarity in the psychology of Bulgarians 
and Ukrainians. 

8. The hi

in both nations. 
9. The public activity demonstrated by the Ukrainian students during the last decades is 

system. 
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10. -

already established  by Kr. Baychinska and M. Garvanova trend towards recognition 
of individualistic value orientations in modern Bulgarian culture (Baychinska, 1998, 
Garvanova, 2008). 

11. roups of 
surveyed people is indicative of the lack of altruistic tendencies in both 
communities. 

12. In both groups of surveyed people there is a value heterogeneity which gives 
reasons to assume that the national specificities do not dominate and determine the 
value aspect of the students, although undoubtedly they influence it. 

II. The second major approach to study the value attitudes is defined by 
Bychinska (Baychinska, 1994) as structural-typological and is described and verified 
in the largest intercultural study, carried out by S.H. Schwartz in the 1990s.According 
to the obtained results the value system is relatively independent of cultural 
influences and on an individual level it includes 10 categories of value in whose 
structure there are values that come with the same motivation goal. The values safety, 
harmony and stability in society, relationships and the Ego are included in the 
category of security. The category of conformity implies a refrain from actions and 
impulses that can heart others and violate social norms and impulses. The respect and 
tolerance to cultural and religious traditions are included in the category of tradition. 
Goodwill implies striving for safe-keeping the well-being of those people from your 
surroundings. The understanding and tolerance towards all people and nature form 
the category of universalism. Self-purposefulness reflects the aspirations to 
independence of thought and action. The need for diversity in life is reflected in the 
category of stimulation. 

Hedonism is defined as the pursuit of pleasure. Striving for personal success 
through demonstrating a competence corresponding to the social standards is 
demonstrated in the category of achievement. The category of power includes the 
values social status and prestige and control over people and resources (Schwatrz, 
1992, 1994). 

These ten categories form two bipolar dimensions. The first dimension, called 
by Schwartz self- trancendence against self-approval, characterizes the attitude 
towards other people. Self- transcendence combines the categories of universalism 
and benevolence and self-approval-achievement and power. 

The second dimension  openness to change against conservatism 
characterizes the attitude of the individual towards risk. Openness to change 
combines the categories of self- purposefulness, hedonism and stimulation; and 
conservatism combines the value categories of tradition, safety and conformity.  

When the data of our analysis of the two nationality groups were compared 
using the methods of Student ( for the average of two independent samples) and 
Fischer( for the dispersions of two independent samples), the following results were 
diagnosed:  
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Table 5  
Comparison of nationality by the method of Student. 

  
 Bulgarians 

on average 
Ukrainians 
on average 

T 
(312) 

p SD 
Ukrainians 
on average 

SD 
Ukrainians 

F 
(135,1
77) 

p 

Safety 5.350 4.866 4.317 0.000 1.009 0.964 1.094 0.571 
Conformity 5.461 4.886 5.083 0.000 0.978 1.005 1.055 0.747 
Tradition 4.094 3.933 1.042 0.298 1.547 1.198 1.667 0.001 
Benevolence 5.360 5.117 1.952 0.052 1.303 0.905 2.074 0.000 
Universalism 5.136 4.519 5.468 0.000 1.050 0.941 1.244 0.173 
Self-
purposefulness 5.497 5.006 4.411 0.000 0.833 1.076 1.670 0.002 

Stimulation 4.654 3.993 4.501 0.000 1.366 1.231 1.231 0.195 
Hedonism 5.074 4.680 2.884 0.004 1.297 1.118 1.347 0.064 
Achievement 5.340 4.639 6.017 0.000 0.946 1.078 1.300 0.109 
Power 4.221 4.037 1.215 0.225 1.486 1.198 1.538 0.007 

 
The following table contains the results of a comparative analysis of the 

average values by the test of Fischer. 
Table 6  

Comparison of national affiliation by the method of Fischer. 
 

 Bulgarians 
on average 

Ukrainians 
on average t(312) P 

SD 
Ukrainians 
on average 

SD  
Ukrainians 

F 
(136,
178) 

p 

Safety 5.350 4.866 4.317 0.000 1.009 0.964 1.094 0.571 
Conformity 5.461 4.886 5.083 0.000 0.978 1.005 1.055 0.747 
Tradition 4.094 3.933 1.042 0.298 1.547 1.198 1.667 0.001 
Benevolence 5.360 5.117 1.952 0.052 1.303 0.905 2.074 0.000 
Universalism 5.136 4.519 5.468 0.000 1.050 0.941 1.244 0.173 
Self-
purposefulness 5.497 5.006 4.411 0.000 0.833 1.076 1.670 0.002 

Stimulation 4.654 3.993 4.501 0.000 1.366 1.231 1.231 0.195 
Hedonism 5.074 4.680 2.884 0.004 1.297 1.118 1.347 0.064 
Achievement 5.340 4.639 6.017 0.000 0.946 1.078 1.300 0.109 
Power 4.221 4.037 1.215 0.225 1.486 1.198 1.538 0.007 

 
To assess the competitive differential effect of different values on belonging to 

one of the nationalities we applied the linear discriminant analysis. The results are 
listed in the following table. The factor variables are determined through selection by 
the method of the direct inclusion (forward stepwise). 
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Table 7 
 Results of the linear discriminant analysis  

 
Wilks' Lambda = 0.793; F(7,306) = 11.383; p<0.001 
 Partial Lambda F(1,306)-To-Remove p-level 
Achievement 0.947 17.184 0.000044 
Universalism 0.981 5.900 0.015719 
Power 0.972 8.920 0.003049 
Stimulation 0.974 8.020 0.004934 
Conformity 0.971 9.008 0.002910 
Tradition 0.984 4.842 0.028527 
Goodwill 0.993 2.272 0.132802 

 
The model is characterized by good classification ability of known cases, 

which is shown in the following table. 
Table 8  

Classification table of the discriminant nodel. 
 

 Correct predictions 
percentage 

Predicted Bulgarians Predicted Ukrainians 

Observed Bulgarians 64.71 88 48 
Observed Ukrainians 77.53 40 138 

Total 71.97 128 186 
 

After analyzing the data we may draw the following conclusions: 
1. There are statistically significant differences between the two surveyed 

groups in terms of importance, which the respondents attribute to the categories of 
conformity, benevolence, universalism, self- purposefulness, stimulation, hedonism 
and achievements. 

2. Bulgarians attach greater importance to the category of safety. 
3. The same pattern can be found with the categories of conformity, self- 

purposefulness and stimulation. 
4. Marginally significant differences in favour of the Bulgarians can be 

found with the categories of benevolence and universalism.  
5. Both groups of surveyed people do not attach importance to the 

categories of tradition and power. 
6. The category of benevolence is similarly valued by both national groups. 
7. Both groups neglect the categories of tradition and power.  
8. Both groups are characterized by a tendency to approve individualistic 

value attitudes, which include self- purposefulness and hedonism. With the Bulgarian 
students the tendency is reflected more strongly, since these rates are higher. 

9. The Bulgarian students demonstrate higher rates with the second factor 
too, reflecting openness to change. 
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10. The degree differentiation of the dimensional structure of the value 
system of the Bulgarian students is salient then that of the Ukrainian students. 

11. 
defined as self-approved liberalism. The data confirm the results received by Kr. 
Baychinska and M. Garvanova in the period 1995-2005. 

12. The model of self-approved liberalism is expressed in a stronger degree 
compared to data from previous years (Baychinska, 1992, 1995, 2005). 

13. The dimensional structure of the value structure of the Ukrainian 
students can be defined as self-approved conservatism, because their openness to 
change is much less expressed. 

In conclusion we can summarize that the social changes, which require new 
behavioral strategy, are indirectly reflected on the worldview and identity of young 
people, which is shown in the dynamics of value change in their attitudes. The 
heterogeneous trends observed in the early transition period- both modernizing and 
conservative (Baychinska, 1994), are being developed with different intensity in both 
surveyed groups. While with the Bulgarian students the intensity of change is more 
explicit, with the Ukrainian students there is a trend to promote the individualistic 
type of value attitudes, but its intensity is significantly weaker, which in our opinion, 
largely depends on a number of national specificities. 
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